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FOREWORD

The theme of this year's Conference, ‘‘Humanism in Reading,
Promises and Practices’’ is particularly appropriate because reading is
uniquely a human process. We agree with the celebrated Russian
novelist who described reading as ** . . . the highest human activity
.. ."" Reading is the highest human activity because it is the principle
means by which human beings learn about themselves and their world,
past, present, and future. Reading is the indispensable activity without
which no human being is truly educated. As teachers of reading we must
be constantly aware that children are the real subjects of our efforts
rather than the process itself. In our mania for teaching skills we same-
times forget that we are educating children. As a result some get hurt.
It is questionable that children begin their schooling with an inherent
dislike for reading and for the whole educational process, Little chil-
dren come to school at first fully expecting to read in much the same way
they expect to breathe — as their birthright in a sense — and it is only
after they experience the pain of defeat and failure do they begin to dis-
trust teachers and schools and books and everything associated with
the process. It is true that some ** . . . die at an early age ..." as
Jonathan Kozol put it. We are teachers of human beings — the intelli-
gent. the dull, those of handsome visage, the plain, the benign, the
hyperactive, the neat and tidy and polite, and the dirty, scruffy and ill-
mannered, the child of the teamster, the child of the professional and
the millionaire’s scion. Each child is a human being with inestimable
worth deserving of our concern and attention. To this end the Conference
was pledged. To this end this book is dedicated.

Dr. Joseph P. Kender
Program Chairman
Eighth Annual Convention
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INTRODUCTION

The publication of these proceedings adds another dimension to an
alrcady illustrious record of the Keystone State Reading Association.
This publication in itself should serve as a source of deep pride to all
participants, but this alone is not enough. The knowledge of having
shared in the totality of the convention supercedes all else. Needless
to say, these proceedings, then, are but a mere wisp when compared to
the tireiess efforts of those who gave so much of themselves in making
the convention a succe.s.

In organizing the material for this publication, it seemed proper to
arrange the abstracts according to strands. Thus, the reader will find
each speaker's abstract listed alphabetically by last name under the
strand to which he/she was assigned. In cases where multiple speakers
were scheduled under a central topic with each speaking on individual
themes relating to the topic. the abstract appears under his/her chosen
title. At the end of each abstract is a brief biographical comment for
those who wish to contact the speaker or speakers for additional in-
formation. Also for the reader’s convenience, a Table of Contents, con-
taining all abstracts contributed by speakers, and an Index of all speak-
ers, contributors and non-contributors, has been provided.

This introduction began with a reference to the individuals who
labored to make the convention a success, far too many to list here.
However, this passage would not be complete without mentioning a
few key people who assisted in making these proceedings possible. They
include: Joseph P. Kender, Lehigh University, Bethlehem, Penn-
svlvania, program chairman, and William S. Woehr, Pennridge School
District. Perkasie. Pennsylvania; Eugene Webster and Duvid Weand,
Neshaminy School District, Langhorne, Pennsylvania, without whose
dutiful contribution during the convention much would have been lost.

Petcr A. Lamana
Proccedings Chairman
Eizhth Annual Convention
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The Permanent Agenda of Man: The Humanities
Paul F. Brandwein

What is the meaning nf man's life after he 1s dead? Gandhi said.
“'My life is my message.”” And Socrates’ eloguent statement *'The
unexamined life is not worth living'* was true, and truer still in light of
his death. He died when his death could be counted as more worthy than
life. To be truly human is to measur. one’s life against the ideals prized
by man.

The humanities deal precisely with this—man's reed to create first
a meaningful life, then to impart the knowledge of what that means—to
give to the world a template of thought and deed.

The essence of humanity is thus at the same time the essence of the
humanities as curriculum. This seems a play on words, but it is not.

No one who has human aspirations emulates those who honor the
killer, the sadist. Killing and cruelty are considcred inhuman—and in-
humane, We honor truth, beauty, love, faith, justice; we call them
human virtues and attributes. To possess them is to be humane. In
effect, and in fact, the humanities as curriculum comprise the essential
values of humanity: truth, beauty, love, faith, justice. Man measures the
quality of his existence against these values. He fulfills them—or,
failing, he dw: lls on his inadequacy. They are the superordinate goals of
man, his meta /alues. As man seeks self expression, whether in language
or music or art or dance or drama, what conduct does he seek to ex-
press—to fulfill himself in deed.

Examine any work of art—any work that reveals man’s greatness of
spirit or probes the darkness of his soul—and these enduring inclinations
and measures of man will be found. A casual glance at “*Guernica’’
holds man up to horror, but the painting expresses much more than that.
Picasso was not only depicting man’s brutality but probing the meaning
of his actions as well. The message is there, even for those who look at it
briefly. In effect, Picasso asks, *'In a world of beauty, why this horror?""

Artists and thinkers pr~be the truths of existence for the benefit of
the rest of humanity. * Eppur si muove,”’ said Galileo, holding steadfast
to his truth. Beethoven's Ninth is a profound expression of human
despair and resignation, but it ends with an **Ode to Joy.'" Balanchine’s
Orpheus and Eurydice ends in doom, but it is a doom brought on by
man's love. Michelangelo polished faithfully and lovingly the massive
back of his ""Moses,"” knowing full well that it would be against a
wall, never to be seen. He nevertheless held fast to his own uncom-
promising canon of beauty, saying, ‘I will see it.”’

How many Magna Cartas have there been in man’s quest of justice?
How many Lincolns are still to be born? The Crucifixion itself—the -
supreme agony—1s also the supreme act of faith. How many are still to
die for their faith? If we examine man’'s supreme acts, we will find
aes triplex: truth, beauty, justice, love, and faith.

Examine also any curriculum—which is, after all, a tool of those who
would civilize—in order to discover its underlying philosophy. Do we

7
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find it proclaiming that its just and true ends are falsehood. ugliness.
tyranny, hatred, and cynical disbelief? No. We always find as 1ts basis
the universal anu cternal metavalues: truth, beauty, justice, iove. and
faith. And the curriculum, particularly in the humanities, secks ways to
realize them.

What special place dc the humamtics have for man and his interior
world? They are concerned with the symbolic—expressed in the imagery
of literature. language, music. art, drama. and dance. This symbolism
reflects the deepes. aspirations of man and his need to understand the
meaning and natire of the human condition, to penetrate the mystery
of human destiny

Individual men hve and die. But man endurcs. And the measures by
which he mirrors his development, his ideals. his goais, endure. He
endures perhaps because his 1deals of truth, beauty. justice, love, and
faith endure. Recause of the universality of this truth, a curriculum 1n
the humanities :an be based on those disciplines—ethics, aesthetics,
epistemology—which have as their source thesc great metavalues.

Man s at a turming point 1n his eivilization. Our schools are facing the
first true generahzing of education: all the children will come to school
and stay there Not onlv will they have eaual access to opportunity, but
also equal access to a variety of opportumties. This 1s the goal of edu-
cation. We are about to reahze that ciere 1s nothing so unequal as the
equal treatment of wnequals—unequals in expenence. history, and
previous opportunity In the coming Years—no matter how long 1t
takes—we will give each ndividual his due: his duc as child. his due as
man. We base this resolve on the behef that every child is of supreme
moral worth and father to the man.

If we would but use what we know, there would be no need for pol-
lution, pestience, of poverty. We could conserve our environment,
making 1t sanative and beautiful. If we lived by the ethics and aesthetics
we know, man’s inhumamty to man would cease. Our science has made
u«, capable: it could help to make us human. Children would come to
believe 1n mankind as heroie. But first, in the words of Albert Sch-
weitzer. we need to be “finished with ourselves.” Schweitzer achieved
this. He took on a life of service to others. using his gifts and fulfilling
his destiny 1n pursuit of a special excellence.

Modern man can also be heroie if. between impulse and action, he
interposes evidence, reason. judgment. if he recognizes his common
origins and heritage. 1f he sets compassion beside competence.

Once man measures himself against the onlv i1deals worthy of his
aspiration—truth, beauty. justice, love, and faith—he will be on the
road to completion of his agenda. And if he lives according to his
agenda, he will become. in the words of Dag Hammarskjold, *‘truer,
stronger, kinder, warmer. simpler. and gentler.”’

Paul F Brandwewn ts chairman. School Department, Harcourt, Brace

Jovanovich, Incorporated, New York, New York, and adjunct professor,
University of Puisburgh. Putsburgh, Penn sylvana
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STRAND 1
Early Childhood

Language and Experience in Early Childhood
Eleanor Christensen

Tae use of children’s own ianguage and experience in beginnii.g
reading has been well justified both scientifically and experientially
(Stauffer, cd., 1967; Hall, 1970). Not only is it a highly motivating per-
sonal experience for yo. g children, but it also lends itself well to the
teacher's goal of proviuing instruction at a level commensurate with
ability. This is particularly true at the reading readincss level in early
childhood. Small language-experience groups (LEG) can play an im-
portant role in a school readiness program.

LEG activitics can be organized as an instructional apprcach of the
teacher (often with the help of volunteers) or as a supplementary pro-
gram operating outside the classroom In either case, language-
experience techniques are used to promote children’s growth of oral
language, learning experiences, and school readiness, not to provide
formal reading instructio... In addition. emphasis is placed on parent
education as a vehicle for improving school readiness and in some cases
preventing later reading disabilities.

When LEG is used in the classroom. the teacher and children meet in
small groups three times each weck. They interact with a stimulus,
compile a dictated story about it, and then engage in appropriate follow-
up activities. In the beginning, the children are usually those who want
to come—an interest group. not an ability group. Later. the teacher may
provide sessions for special necds. such as those of slow starters or early
readers.

When volunteers are used in the classrooms, the volunteer observes
the LEG steps provided by the teacher, meets with the teacher in pre-
and in-service sessions. and plans appropriate LEG implementation.

When LEG is uscd as an out-of-school supplemental program for
kindergarten chitdien. a volunteer or teacher meets in her home with the
children for scveral sessions a week during the half-day the children
arc net in school.

Small school 1cadiness groups provide an innovative way to further
individualize reading related instruction during the carly vears. They
provide children with the opportunity

to increase quality experiences.

to increase usc of oral language.

to interact in a meamngful wav with a small peer group.
towork ata level commensurate with their abilities.

Teachers and volunteers who have worked with such a program have
found it rewarding and worthw hile.

LRIC v
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Eleanor Christensen is an associate professor of education, West
Chester State College, West Chester, Pennsylvania

Early Language-Where Chiidhood Begins
Yvonne Schack

Most of us are aware of the various theories concerning children’s
acquisition of language. Much research has been done in this field by
noted authorities. Emphasis has been placed on the importance of
imitation and correct models, and problems have been discussed, in-
cluding language development of the disadvantaged child, speech
problems, bilingual children. and delayed speech. As a teachei of young
children, I am concerned with helping ecch child develop his language,
respecting ability and enriching experience. Most of the ideas presented
here can be adapted for various ages and are not limited to school situa-
tions.

The most important element is time. Teachers are often criticized for
talking too much. It is true that their message is important, their vocabu-
lary enriching, and their grammar correct, but children need time to
discuss things too and not just answer questions asked by the tcacher.
In some circles, adults may laugh at the kindergarten **share and tell’”;
however, it is vital to the young child. Equally important is allowing
older children to tell zbout last night's TV program or the Little League
baseball game.

Many visuals can be employed to vary vocabulary developmen.. Pup-
pets and story book dolls are favorites, especially those made by the
children themselves. Such activities give rise to dramatics and role
playing. In addition to skits, games also have a special place in the class-
room, but regardless of the technique children should be permitted to
talk and talk and talk.

Yvonne Schack s affihated with Mullersuille State College, Millersuille,
Pennsylvama

B SR YT P e e
A Check List for a Lively Skills Lesson
JoAnn T. Seaver

A checklist for a lively and effective reading program which will, of
course. include skills development can be derived from three cons’d ra-
tions: (1) the need to provide a balance of language arts/reading <x-
periences. (2) a set of criteria for judging the completeness of any skills
lesson, and (3) a sense of how the activities can best be orchestrated in
the time allotted to the language arts period.

10 li
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The first dimension of the checklist (consideration 1\ requires the
teacher to seek a mix and balance of those ways to provide the most
efficient program possible for lcarning. By reading aloud to the children
or by providing tapes for guided listening/reading and by providing
time for children to practice reading through self-selected reading, the
children will be able to add to their reading skills.

In addition, children should be encouraged and given ample opportu-
nity to compese orally and in writing so as tc allow them to synthesize,
as well as reach for, 1deas and skills brought to them through other ways
of learning to read.

The second dimension of the checkhst {consideration2) can be sum-
marized by the acronym, LAMPS. Srieflv LAMPS means: L is for lan-
guage, using language to discuss, 1o investigate, to explore idea:,
and to communicate; A is for affective, making svre children feel success
by drawing on feelings as well as thoughts; M is for meaning, deter-
mining factual, literal meaning, and employing critical and creative in-
quiry; P is for perception, providing opportunities to use the senses
before drawing generalizations or looking at abstract symbols of the
things to be learned. and S is for study skills, demonstrating self-
teaching techniques and the making of references to aid learning. The
goal of instruction, then, 1s to incorporate as many of LAMPS criteria in
one lesson as possible, the assumption being that the extent to which
considerations of language can be brought to bear on a particular lesson
will determine its value and a cnild’s abiiity to learn from it.

The third dimension of the checklist (consideration 3) involves teacher
in-put during language arts instruction and can be seen as (1) setting
coripetency goals that the children cap nnderstand and can become in-
volved in meeting, (2) pre-book demot. ,iration, (3) using the books, and
(4) follow-up activities which include indepencent work of all kinds such
as practic: in reading, preferably USSR, and practice in writing and
reading aloud to children.

JoAnn T Seaver is a coordinator of the Reading Communicating

Preject, Philadelphia Schools, Philadelphia, Pennsylvania
- SRR

Development of Time Consciousncss in Children

Arnold Zaeske
Betty Slater

One neglected area of perception s in the development of time aware-
ness in children. Humans are temporal beings who live in time and
whose learning is affected by an individual time consciousness. Teachers

should learn to fiud and respect individual time rates and adapt l.orning -

instruction and attitudes toward them. Teaching childien to respect the
time rates of other individuals is also a part of the socialization process



that each must learn in order to live effectively with other humans. Dr.
Raymond Barsch, of the Netherlands, has developed a series of exercises
to use with children to develop their time consciousness. These exetcises
are particularly appropria¢~ for children with learning disabilities. One
such example is to make writing movements, beginning with slash (/)
marks, proceeding to the drawing of geometric shapes. and finally to
printed words, done to the rhythm of a metronome. The humanization
of a child is realized as he develops his time consciousness.

Armnold Zaeske 1s a professor of education, Clarion State College, Clarion,
Pennsylvania. Betty Slater is also a member of the Department of
Education, Clarion.




STRAND 2
Literacy—Multi-Lingual/ Inter-Cultural Education

Functional Literacy — Old Uncertainties and New Realities
Sr. Alice Louise Davis

In the continuing surge toward humanism in today’s society, it is
increasingly evident that the role of education is critical in a person’s
“ontological vocation to be more fully human.”” To this end, the place
of reading in education and the development of literacy must be con-
sidered from many points of view.

Jne dimension is the area of Adult Basic Education (ABE). When the
Right to Read Program was explained initially, emphasis was on the
need for a person to be able to read to the degree of capability. Implied
was the idea that this was to apply regardless of race, color, creed, or
age. Hence. ABE programs were developed with the idea of promoting
“functional literacy’’, a term which ultimately came to be used almost
synonymously with ABE. This was most evident in the variety of de-
finitions which ranged from being able to read to seventh grade level
to being able to read and writc cffectively at the completion of secondary
school.

Programs in ABE, geared to improving literacy so defined, em-
phasized reading, writing, computational and general knowledge skills.
Material and techniques of teaching were primarily the same as those
used with children learning the same skills. Although research is
limited, experience is showing the inetfectiveness of such an approach,
since (1) literate and illiterate adults share ba.ically the same interests
and (2) the lcarning rates cf adults differ from those of children,

Also subject to change is the idea of what constitutes functional
literacy. Currently. functional literacy is perceived as a dynamic term,
not a fixed definition. Literacy is generally determined by anindividual's
cultural. linguistic, economic. and motivational backgrounds, as well as
the environment in which one is expected to perform.

Since literacy is such a broad concept, it must be considered in broader
terms than ABE. The falsc security of assuming one is *‘literate enough
to function in today’s society’* simply because of a reading and writing
proficiency is to risk subjugation to '‘mystification of one’s own tools!”’
In a technological suciety. many professionals may find themselves
“illiterate™ in the future if certain currently held certainties go unchal-
lenged.

Sr Alice Loutse Davis 1s an assoctate professor, Indiana University of
Pennsylvania, Indiana. Pennsylvanta
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Seminar: Spotlight on Pennsylvania
School Right to Read Programs

Evelyn W. Miller

Right to Read 1s a project dedicated to the eradication of illiteracy in
all people so that by 1980. 90 percent of the individuals over 16 and 99
percent of the individuals under 16 will be functionally literate.

All segments of the population. from tiny pre-schoolers ta grand-
parents, may participate. Anyanc who wants to learn to read or io help
others learn to read is welcome to Right to Read.

Parents, teachers, volunteers. and even children work together to
cradicate illiteracy. Clubs, churches, community centers, newspapers.
radio. and television are all handy resources. Schools and libraries pro-
vide resources for materials and space for study and tutoring.

Pennsylvania Right to Read projects are implemented in school
districts. Right to Read directors, with the aid of an advisory council-
task force, conduct a nceds assessment of students, faculty, admin-
istrators., resources. and physical plant to determine the reeds of the
school district.

On the basis of the needs assessment, priorities are established that
cnable the district to attack the problems that contribute to illiteracy.

As cach problem 1s attacked, the district moves toward a successful
reading program w hich will enable students to improve their literacy
skills so they will have improved job opportunitics and a richer quality
of life.

Programs in the participating Right to Read school districts vary. and
the programs a2 determined by the priorities established by the needs
assessment.

Right to Read directors representing 18 Pennsylyania districts partici-
pated in the KSRA meeting in Lancaster. The Right to Read directors
discussed the program in their school districts. These directors and the
districts they represented were:

Alma Leadbeater Abington
Linda Boozer Donegal
Lows Cowan Bald Eagle
Paul Hite Clearfield
Peggy Holdren Benton
Betty Kramer froquots
Robert Dreibelbis Curwensville
Bertha Hirzel North Penn
Carol Auker Mifflin County
Peter Lamana Pennndge
Bernice Nichols Alhquippa
Sister Mary Daniel Erie Diocese
Thomas Garbarina Pennsbury
Donna Ginther Kane
Judy Kopin Wattsburg
Janet Estes Ft. LeBoeuf
Doris Perry Northwestern
Mildred Philhips Millcreek Township
14
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Evelyn W. Muller s the state Right to Read director. Robert Dobroski is
the program aduvisor for Languages, Pennsylvania Department of
Education, Harnisburg, Pennsylvania

Bilingual Education: Why?

Sergia Pereira Montz

Bilingual education means the opportunity to teach the student educa-
tional concepts, throughout all or any part of the school curriculum, in
his mother tongue while, at the same time, he is learning English. The
mother tongue, used as the medium of instruction before the child's
command of English is sufficient to carry the whole load of his educa-
tion, can help to prevent retardation in school performance. The literacy
thus achieved in the non-English language, if further developed, should
result in the more liberally educated adult. The study of the history
and culture associated with a student’s native language is considered an
integral component of bilingual education.

The effectiveness of programs that operated on the principle of
teaching foreign speaking children in English, many of which included
the best methods and matericls available, as well as considerable finan-
cial support, have produced minimal results. Large numbers of non-
English speaking children continue to fail or fall behind their peers in
classrooms operating on this base.

At first glarce it may seem that the replacement of Spanish by English
is a desirable occurrence if integration into the mainstream U.S. life is to
come about. Further examination, however, identifies at least four rea-
sons why this is not so. First, many of the school children are mobile.
Second, children wt.o earoll in a school to find that there are only nega-
tive penaltics for all they have learned at home suffer devastating
damage to their self-esteem. Third, in the mid 1960's Congress formally
declared bilingualism to be in the national interest. Fourth, research has
shown the positive imy sct ..at instruction in the child’s dominant lan-
guage has in the development of cognitive skills.

Upon contemplating the 1eaching of beginning reading to speakers of
other languages, we must consider a number. of possible teaching
situations. School districts are faced with decisions concerning whether
to teach beginning reading first in the native language of the student,
only in English, or, in both languages.

Speakers of other languages who may riced to start reading in English
may be classified in three different groups, each group requiring a dif-
ferent program: (1) The pre-literate pupil has the same need for pre-
reading activities as does the native speaker of English. (2) The child
who is literate in his native language has developed pre-reading skills
and needs a strong ocal languz ge program. (3) The functionally illiterate
pupil who has a little of two languages in their oral and written forms
needs pre-ieading skills and oral competency in English to gain some
dezree of success.

ERIC R 1



Sergia Pererra Montz is coordinator of Minority Group Education,
Bethlehem Area School District, Bethlehem, Pennsylvania.
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Something to Read — Materials for the Bilingual Classroom
Estoy Reddin

Bcelieving in the importance of reading the late James E. Allen, while
Commissioner of Educaticn, proclaimed a crusade to assure that ‘‘no
one shall be leaving our schools without the skill and the desire to read
1o the full limits of his capability.”” In hundreds of interviews children
also have shown that they sec the importance of being-able to read.
Many belicve that 'reading more and more’” helps them become better
readers. Also necessary. as one child stated, is *‘finding things to read
and reading them. Tusuaily don’t get many things to read.”™

Although reading is so important for children. far too many never
become readers. Many of these children are ones for whom English is
a sccond language. For some this may occur because they had no op-
portunity to fearn to read in the mother tongue but had to learn to read
in a second language. Conscquently they siruggled with two processes
simultaneously—that of learning another language and that of learning
to read.

Other chil'ren m bilingual programs do have the opportunity to learn
to read in *heir mother tongue. They have books that are useful for
learning to read but they have few, if any, books which awaken pleasure
in reading or that sustain interest—books for enjoyment and apprecia-
tion. Yet for Spanish-speaking children, who form a large part of those
in bilingual programs, there are numerous books published in Spain and
Hispanic America. In addition to books by national writers there are
books published in Spain which are translated from French, Catal4n,
German and ltalian. Books from the United States are more likely to be
translated and published in South America or Mexico. Generally such
translations are better than those done in the United States.

In selecting books, accuracy of content, format, and in the case of
translations, smoothness. and accuracy should be considered. Many of
the newer books are printed on a better quality of paper with attractive
Mustrations. New modern cditions have also appeared of classic chil-
dren’s books and of the works of ConstanciaVigil of Argentina and
Rafael Pombo of Colombia. N

Nancy Larrick has written:
When each child reads on a comfortable level, about a
subject dear to his heart. reading becomes a pleasure
instcad of a punishment. But this can only happen
when there are many attractive books from which chil-
dren mav ¢>hose.
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For the bilingual classroom the last sentence might be modified to
read:

But this can only happen when there are many attrac-

tive books in a language that is understood from which
children may choose.

Estoy Reddin is an associate professor, School of Education, Lehigh
University, Bethlehem, Pennsylvania.

Adult Education — A Life-Size Challenge
Sherry Royce

The Pennsylvania Department of Education has set as one of its
priorities the eradication of illiteracy in Pennsylvania by 1980. This goal
presents adult educators and reading specialists with a life-size chal-
lenge.

Lancaster-Lebanon Intermediate Unit 13's adult cducation program
has already advanced toward this goal by serving over 4,000 reading-
disadvantaged adults in the past seven years. It has been found that the
greatest progress can be made when adults of similar backgrounde and
academic levels are grouped in informal individualized classes. There-
fore, students are assigned to Basic Reading, English as a Second
Language, or Preparation for the GED classes.

The Basic Reading curriculum is designed for non-readers through
third and beyond. Students are referred from service agencies, institu-
tions, public school specialists. employers, guidance counselors, and
relatives.

Evaluation methods are informa! and efforts at individualization are
extensive. However, a small part of class time is spent in group activity
to promote a togetherness feeling. Many basic reading students are
motivated to continue attendance by others in class. Most important,
affectively, is the instructor’s respect for each individual's achievement
thus far, while he simultaneously strives to help each adult reach higher.

The English as a Second Language adult brings to the classroom all
the socio-cultural problems that he encounters daily at home a~d on the
job. Success in speaking and reading are often dependent or the teacher
helping him to overcome his related problems.

Fear. physical handicaps, the problem of aging. and the student’s
lack of education in his native language are all roadblocks in the path
of competancy in a new language. Motivation, however. can be an
effective bulldozer. The teacher must identify the adult’'s needs and
interests and teach to them. With this type of support, the ESL student
can make real strides in solving his language and living probiems.

High school dropouts are not only disadvantaged readers but are also
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disadvantaged 1n terms of job openings and promotions. Adult Basic
Education classes help adults prepare o take the General Educational
Development Tests which include the Gates Reading Survey, an English
2600 Pre-Test, and the Lancaster-Lebanon math test. Approximately
9075 of the aduits completing the GED program receive their Common-
wealth Secondary School Diploma.

Basic Reading. English as a Second Language and Preparation for
the GED classes can be held in varied locations or in a central Adult
Learning Center. There are five basic advantages to the learning center:
(1) it provides a humanistic approach to indiidual needs and goals;
(2) it allows for flexibihity of the program and the schedule; (3) it en-
courages a diversified eurnculum; (4) it promotes social and cultural
growth as well as academic achievements, and (5) it leads toward com-
munity acceptance of adult education.

This community support is cssential if we. as adult educators, are
to be supplied with the resourecs necessary to conquer adult illiteracy
by 1980. A successful approach to the problem has already been mapped
out. What 1s now necessary is a proliferation of programs, crisscrossing

the state at the local level, providing the manpower necessary to do the
job.

Sherry Royee ts director of adult education Lancaster-Lebanon Inter-
medwte Umit 13 Don Carl, Irma Drumm, Nelson Glatfelter, and Eliza-
beth Wile readmg specualists in I U 13°s adull education program,
panel membezs
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STRAND 3
Research

Research Techniques for Developing In-Service Strategies
Jesse C. Moore

Recent research has shown that a competent teacher is an important
factor in successful reading instruction. Teachers, however. often
evince weaknesses in a varicty of competencies necessary to effective
reading instruction. Many schocl districts provide somne form of in-
service triining for their teachers who are involved in reading instruction
in order to compensate for these weaknesses as well as to promote con-
tinuous teacher growth. Such programs are often criticized for the lack
of results which they achieve.

Relatively little research has been conducted in the area of in-service
reading programs. Before truly =ffective in-service programs can be
planned, two relationships must be thoroughly explored. The first
relationship is between a teacher's experience and the teacher's class-
room behavior, and the second is between what a teacher does in teach-
ing reading and how well his pupils learn to read. Until these relation-
ships are completely examined. attempts at constructing in-service
programs will be at least partially haphazard in nawre. Actually, there
often seems to be little basis for the selection of the components and
methodologies in in-service reading programs.

Itis suggested that those resporsible for in-service reading [-ograms
accept a dual responsibility. First, they should familiarize themselves
with the existing rescarch on the two relationships. Second, they should
engage in on-going research with their own in-service projects.

Although in-service directors should be concerned with both relation-
ships, perhaps the more important one is the first, i.e., the one between
teacher experience and teacher practice. By understanding the ex-
periences which influence teachers. better in-service programs can be
constructed.

The research on influences on teachers of reading seems to fall into
two categories. There have been cxperimental studies in which the
researcher conducted an in-service program and then tested for a
change in teacher behavior. Secondly, questionnaires have been used
so teachers could indicate their needs for in-service programs. Both of
these techniques have provided valuable information.

This writer would like topropose the use of the critical incident techni-
que (Flanagan, 1954) as a procedure for determining the contert and
methodologies of in-service programs as well as a means of evaluating
their effectiveness. Although such uses of this technique have only
recently begun to be explored, it seecms to have good potential. It,
along with the previously mentioned techniques, should be considered
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for incorporation into the research program of all school districts se-
riously dedicat ‘d to providing meaningful in-service programs.

Jesse C Moore is an assistent professor of education, Cedar Crest
College, Allentown, Pennsylvania

Affect Reading Comprehension

Stephen A. Pavlak

A survey of scientific research, professional literature, and doctoral
dissertations on reading comprehension done from 1948 to 1972 was
completed. The following four reading factors believed to affect reading
comprehension were identified: rate, vocabulary, sentence structure,
and questioning and purpose setting. The research pertaining to the
four selected factors was analyzed to develop generalizations and con-
clusions which were then used to formulate a partial construct of reading
comprehension. Reading comprehension was found to be a complex
process composed of interrelated elements which mature in accordance
with the reader’s proficiency in utilizing selected factors which are re-
lated to the demands of the reading task, Reading comprehension was
founa to be a process which was tempered by the following: the ex-
periences and ideas which the rcader brings to the printed page, the
relationship which exists between the oral language patterns and the
printed language patterns in the text, the reader’s knowledge of the
grammatical structures used in the reading material, the depth
and breadth of the reader’s vocabulary, the types of questions asked and
the location  f questions in the reading material, the reader’s purpose
for reading the material, the reader’s rate of reading, and the intellec-
tual capacity of the reader.

Stephen A Pavlak 1s a professor of elementary education, California
State College, California, Pennsylvan:a
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STRAND 4
Critical Reading—Thinking

Generating Expectancies in Reading:
Placing the Emphasis Upon Meaning

Richard . Ammon

Our goal as teachers of reading is to help children become readers
who read for meaning. In order to read for meaning, it is necessary
for the reader to generate expectancies by focusing upon semantics
and syntax. That is. as the reader procedes through a passage, he is
making predictions as to what follows in the text. This generative
capacity may be illustrated with the following sentence: The captain of
the ship told his mate to drop the . The word to be supplied in
the blank must meet syntactic contraints of the sentence. In this case,
it must be a noun, but not all nouns fit. Moon and mirage do not make
sense whereas the word, anchor, does.

Several teaching techniques that promote gencration and prediction
are available to the teacher. Cloze is a technique whereby youngsters
read passages in which certain words have been deleted. The task of
the reader is to supply, the missing words.

The grammatic clozure test of the llinois Test of Psycholinguistic
Abilities (ITPA) provides a model for dealing with syntactic generation.
The test is a series of pictures which have corresponding scntences. For
example. under a picture of gingerbreadmen are the following sen-
tences:

This cookie is not very good.

This cookie is good.

This cookie is even .
Essentially, these sentences deal with irregular word forms. Con-
sequently, the errors children make are usually those in which an
irregular word has been given a regular ending (i.c.. good & er =
gooder).

Oral bombardment is a technique which can aid childcen in using
correct syntactic forms by providing a great amount of cral-aural ex-
posure. To correct fo1 the use of **gooder,” the children are presented
with the sentence, This is better than that one. Taking twins in
round-robin fashion the youngsters have fun supplying a word for the
blank while at the same time they are hearing the word, better, used
over and over again.

The reader who possesses a repertoire of synonyms from which to
choose is more likely to make predictions which accurately correspond
to the printed message. Therefore, children should be encouraged to
generate synonyms, particularly for overworked words such as said,
nice. big, etc. (Ammon, 1974). Finally. language experience provides
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an excellent opportunity for children to generate entire sentences and
complete stories.

Richard I. Ammon is an assistant professor of education, Pennsylvania
State Unwversity, Capitel Campus, Middletown, Pennsylvania

Creative Reading: Can It Be A Reality
Nona E. Chern

Reading is a critical and creative process, relating thought with
language. Children must be given the opportunity to practice this kind
of activity so they can use what they read in new and unique ways in
order to deal with life's challenges. It is not enough to just expect one
to read for facts alone.

Creativity cannot be taught, but it can be encouraged. It is both
content and process. It is open-ended and goes beyond books, class-
rooms, and curricula. It is an activity that has no time limit and is as
diverse in its product as the individuals practicing it. The teacher who
allows creative activity in the classroom also recognizes that there is no
right ansaer and through fluency of thought, flexibility of ideas.
originality will flourish.

The reality of creativity in reading occurs when the teacher recognizes
what reading is. A working definition is first a sensory process—where
the child looks at the word, connects the sound with the symbols that
represent them. and blends the sound to state the words. ~cond.
reading can be considered a perceptual process. It is here that creative
reading is centered. The perceptual process deals with meaning and
involves three levels. The first is simple comprehension: to know what
the author says—exactly what is ‘‘on the line™. The second level is
interpretive:  to read “*between the lines’’” — what the author meant
by what he said. The third level: the creative level—goes "‘beyond the
lines'’ where the reader can predict, hypothesize, and apply what he
reads in new situations.

To bring creative thought and effort into the reading lesson, dis-
cussion techniques are suggested as the most useful. This gives the
children opportunity to brainstorm. interact, and elaborate on ideas
stated.

In the pre-reading period, the teacher draws from the children con-
cerns which the story might lend itself—conjecturing from the title,
allowing curiosity to flourish.

During the reading period, thinking is centered on the problems and
possible solutions as well as hypothesis and predictions based on the
facts of the story or article. After the reading. the children deal with the
unknowns, suggesting different endings. *'what might happen tomor-

row'’, “'suppose 1t were you'', and ‘what might the consequences be'’.
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The children also need to be taught to evaluate what they read according
to established criteria of objectivity as well as their own personal feel-
ings.

The teacher, as guider and supporter, should (1) be clear in giving
instructions and make sure the questions are not fuzzy, (2) view answers
in a positive light, (3) know when to withdraw from discussion, (4) allow
children time to think, and (5) be as excited about reading as she/he
would want children to be.

Nona E. Chern is an associate professor of elementary education, West
Chester State College, West Chester, Pennsylvania

L T
Concept Formation and Teaching of Reading

Sandra Dolan
Richard Fahey

The goals of this workshop were to familiarize its audien-e with David
E. Hunt’s thinking and to impress upon the participants the potential of
using Hunt's-model in the classroom. The team leaders stressed the
following points:

(1) The fact that Hunt’s paradigm makes it possible to
reduce any learning-teaching theory, no matter how
complex, to the three basic elements of *‘Environ-
ment”’, ‘‘Person’’, and ‘‘Behavior’”. A chart from
Hunt's Between Psychology and Education brief'
describes these three eiements as:

Environment = the instructional approach

Person = the conceptual level of the
student
Behavior = the cognitive level of outcome

An over-simplified example of the B-P-E approach in action is viewing
Kohlberg's theory of moral development as: (a) the environment as an
open discussion of a moral dilemma, (b) the person as being one of six
levels of moral development, and (c) the expected behavior as a move-
ment from one level of ethical realization to a higher one. Skinner's
behavioral principles, Ausebel’s Advanced Organizer model and any
other of the many existing psychological theories of learning can be
fitted meaningfully into Hunt's B-P-E paradigm. Reducing theories to
these terms allows educators to perceive, discuss and compare the same
qualities.

(2) These three elements of ‘‘Environment’’,‘‘Per-
son’’, and ‘‘Behavior’’ must be considered when-
ever planning to teach any concept. The typical
lesson plan format of ‘‘objective’’, ‘‘procedure’,
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* materials’’, and "‘result’” can be molded into the
B-P-E construct. The advantage of expressing les-
son plans in this way is that it relates more closely
to the question **What approach is likely to be most
effective for this student to learn a concept?”
Studying this question through the B-P-E model
can provide useful insights into the teacher’s
specific circumstance.

It is within the domain of the teacher to manipulate
"*behavior’’, **environment’’ and ‘‘person’’ to pro-
duce more efficient and profound learning. Hunt’s
model says this clearly and focuses the instructor’s
attention on the essentials. Hunt's model helps the
teacher break down the many factors present in
every learning situation to three, all-conclusive
units.

Q
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Sandra Dolan and Richard Fahey are staff members, Department of
Education, University of Pittsburgh, Pittsburgh, Pennsylvania.

Critical Thinking — Reading in the Young Child
Marjorie Seddon Johnson

Any reading or thinking which involves more than mere assimilation
and retention of ideas should be viewed as acts of creativity and the use
of critical or evaluative powers. When this broad view of critical reading
and thinking is espoused. it is obvious that even very young pre-
schoolers are capable in this area. Teachers might well advance the
critical reading abilities of their pupils most successfully by examining
carefully the evidences children show of thinking critically about their
environments and by helping them to apply their thinking abilities in
reading situations.

When a child selects play materials for a particular activity, he gets
out only those which are appropriate, Even if others accidentally fall
into the groun he has assembled. he ignores them, When he does this.
he shows that he is capable of making judgements about relevancy,
about various types of categorization, about relationships among objects
and ideas. Direct parallels of these types of thinking are required in
reading. If one remembers that the child has shown his ability to make
appropriate selections. it can serve as the basis for helping him select
reading materials which will help him solve a problem, get the meaning
of a word from a context clue involving categories, or perceive the
relationship between a main idea and supporting details.

In addition to knowing and using the child's present accomplish-
ments. the teacher who values critical reading and expects it of young
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children must be aware that critical thinking-reading will not occur in
a child unless he has developed cortain necessary attitudes. and that
automatic transfer of his critical thinking abilitiés to reading situations
is not guaranteed and. in fact. can be thwarted. Further, critical reading
and thinking will be perpetuatcd as a behavior only if it is satisfying to
the individual who dces it.

Translated into action steps. these aspects might have these impli-
cations:

First, teachers must listen to and consider scriously the critical and
creative ideas their students produce. Teaching is stimulating and
guiding thinking. but more than that. it also involves helping students to
evaluate their thinking, use it, and test it out in real situations.

Second, teachers must avoid practices which do not put 4 premium on
raising questions or solving problems. Instead. they need to set an
example by asking. and secking from children, questions which are
challenging to explore.

Third, teachers must treat reading as a thinking activity — one in-
volving the searc: for and mampulanon of |dcas Particularly to be
avoided are practices which put a premium on *'correctly recognizing'’
individual words and phrases without reference to the ideas they
represent — thereby promoting the idea that reading is a speech sound-
production process rather than an exploring of ideas.

Finally. teachers must plan to have each reading experience for each
child be one which stimulates him intellectually, provides the opportu-
nity for him to experience the satisfaction of dealing with interesting
ideas, and builds his self-esteem. When this is the case, he will seek
out further opportunities for doing critical and creative reading as a
normal part of his life.

Marjorie Seddon Johnson is chairman, Psychology of Reading Depart-
ment and director, Reading Climic, Temple Unwversity, Philadelphia,
Pennsylvania
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An Administrator’s View of the Reading Program
William E. Keim

The development of effective communication skills 1s one of the major
vojectives of educational programs in schools throughout the nation.
Although communication skills include listening. speaking. reading,
and writing, historically reading instruction has been considered the
most important area of the curriculum. Skill in reading is necessary for
a child’s success in cvery area of the curriculum.

Reading instruction has become a national issue during the past few
years. The Right to Read Program has been launched as a national
effort to improve reading instruction. Personnel in local school districts
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have also devised programs to improve achicvement.

To cope with the crucial issues in the teaching of reading, 1t is the
responsibility of the adnunistrative staff members of school districts to
analvze and mterpret the problem in terms of the district’s philosophsy,
goals, and needs and in terms of the current available research. Long
rarge plans must be devised  implement a program 1n which con-
sideration is given to the progress and characteristics of the learners,
methodology, technology . and tcacher cftectiveness,

Admimstrative «.aff members must assume leadership responsi-
bilities for the school curticulum as a whole. The staff is responsible to
establish an attitude and an atmospherce i the school district which will
enhance a quality educational program. Administiative statf members
are responsibl © to provide optimum learning sttuations to assist each
child n learning effectively m all arcas. Adequate supervision and staff
development programs are i necessity. Adequate provisions must be
made for resources of time and personnel. Neediess to mercon, the
administrative staff 15 responsible to secure tunding for programs.
These responsibiliies can best be achieved through the combined
eftorts of the adntinistrati ¢ team

Cructal issues 1 the reading program wre the time and methods used
m beginnme reading mstruction. achteving carly dependency an
reading, using cftective study shalls. aind promoting reading as a hfe-
fong habit. From the rescarch, we conclude that the classroom teacher
v the smgle most important tactor i reading achieyement, that diag-
nustie teachmg 18 necessary . that al children cannot be taught by one
method. and that teaching should be carried on by enthusiastie teachers
who are tramed i denufyving readmg shills and matching pupils with
approprate techmques and materals.,

It ts vitally tmportant tor every school distiict to develop an cttective
readimg program  Attamable goals which are congruent with long range
purposes must be defined  The program must extend from e pre-
school through high school and provade reading mstruction with ex-
tended practice o all areas of the curricilum - Appropriate programs
tor inteeration and mamtenance of reading skills are a necessity., Pro-
viston nurst be made tor the continuous evaluanon and imptovement of
reading tnstruction

Fhere 1s much exeellent teaching of readimg oceurring in school dis-
tices 11 1s our responsthibity to make certamn the public become cognt-
sant ol the ine gams bemg accomplished

Walliam B Revm o supenintendent of scbools, Pennridge School Distrct
l’rrl,u\u‘ Pennsylvan o
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Don’t Swallow That — Read Critically

James W NIL‘KH}
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E Bacon said it so well centuries ago without advance knowledge that
we would be deluged with printed matenials in the 1970°s:
“*Some books are to be tasted. others to be swallowed,
and some few to be chewed and digested. ™
The naivete and gullibility of + ¢ American pubhc have attained
world renown. Salesmen, propogandists. politicians, advertisers, re-
porters and others have a field day with Americans. in part because we
are nice, but more because we do not observe, listen, recad, or think
critically often enough.
Teachers, especially reading teachers, can and should do something
to improve this situation.

James W McKay 1s chairman, Secondary Education Department,
Shppery Rock State College, Slippery Rock. Pennsylvania
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Children’s Literature: A Process for Self-Discovery
John C. Northrup

“In succumbing to all the trappings of an affluent society we have.
it seems, given our hearts away and in so doing have lost much of our
internal validity. blunted our discriminating abilities. and sunk to a
level of casual indifference toward our fellow man.” (Fry, 1968 )

Major themes in much current literature, including popular, profes-
sic. 1. and artistic. have focused upon the dehumanizing aspects of
modern society. Many have found the meteroic pace and excessive
demands with their pervasive emphasis upon external validity to be
overwhelming and have subnutted to the subtle crushing of their
psychological bones. Others have made a separate peace and live
out lives of quiet desperation. Sull others rage against the dving of
the light and actively seek meaning through experience and the dis-
covery of self. This search tor identity is particularly alive and well in
the hearts and minds of children.

These children come to us in a variety of conditions. Some airne
as severely damaged merchandise. requiring special support in arcas
of social and emotional development and vanous pedagogical ~oncerns.
We meet others who are alert to the new ness of their environment. are
cager for challenge and change. and sensitive to the meaning found in
experience,

The situations these children encounter alse have a broad range. They
may be grected by the mass of hum. ity of the over-crowded class-
room staffed by a disinterested, over-worked, under-trained teacher
w hose major concern is survival — hisown

On the other extreme. the ciild may discover a place ahive with
color, light. and curious corners. From this environment the child hears.
“Explore me, touch me Discover'" All need to be directed toward a
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critical examination of self values and environment and toward a process
of continued identity awareness

The options available to the modern educator to facilitate this process
are utterly boundless. One clement which offers unique possibilities
in assisting children toward a continuum of becoming a self-discovery
is children's hterature. Through careful guidance. enthusiastic presenta-
tion. and keen sensitivity to individual interests and backgrounds. the
skillful teacher can lead children to a heightened awareness of self
and to an openness and acceptance of experience. The strategies re-
quired include an environment in which the child is free to explore
perceptions, looking for their validity and new meaning, and in which
oituations are structured o facilitate this process. Of crucial and funda-
mental essence to this procedure is the teacher’s ability to guide chil-
dren through inquiry techniques to explore higher levels of meaning
in both cognitive and affective domains and the relationship of this
eaperience to self.

The person who is in the process of becoming is a huma.1 being in
flow. 1n process, rather than having achieved some state. He is sensi-
tivels open to all of his experience—sensitive to what is going on in his
environment, sensitive to other individuals with whom he is in relation-
ship. and sensitive perhaps most of all to the feelings, reactions and
¢mergent meanings which he discovers in himself.

The creative sharing of hiterature for children can be a fundamental
cxperience through which the skillful teacher can facilitate the child’s
participation in 1dentification. catharsis, and ultimately self-knowledge.
Perhaps the whole thing is best summed up in what Huxley meant when
he wrote. “Evers man who knows how to rcad has it in his power to
magmify himself. to multiply the wavs in which he exists, to make his
life full, sigmficant and interesting.”

John € Northrup is an assistant professor, Kutztown State College,
Kutztoun, Pennsylianmu

Factors Which Promote and Impede Comprehension
Grades 4 - 8

Lilhan R. Putnam

Imagine language arts as a continuous wheel or circle, with the
two cxpressive spokes of *'speaking and writing'” linked to the two
receptive spokes ot “‘reading and listening™* through the central hub of
vocabulary . Development of comprehension must encompass the other
spokes. Children progress basically through three levels of learning:
sensorny, verbal, and graphic.

Comprehension is always facilitated when we return to the basic
sensony level. 1t cannot be separated entirely from decoding; therefore,
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primary requisites for comprehension include placing the child at his
correct instructional level, and teaching difficult concepts and vocabu-
lary.

Directed reading activities are helpful. Vocabulary development is
painless when done through humorous use of ‘‘foreign root’’ words
and double entendre. Comprehension is promoted directly by the
various levels of Guestions teachers ask. The factual, interpretative and
critical types of questions can be related in achematic form to the various
levels of thinking developed. The levels of thinking relate directly
to the different levels of discussion. Good discussions in turn elicit new
questions. If divergent thinking is initiated in"kindergarten via cartoons
and pictures, it is more easily developed in reading in later grades.
Predicting the outcome of a story and comparing it to the author’s
version promotes critical thinking, testing of reality, imagination, and
general comprehension. Teachers should avoid telling a child to express
the mair. ideas of a passage, and, instead teach him precisely how to
do it.

Many illusive factors impede comprehension despite the above prep-
arations: (1) vocabulary—based on limited personal experience. (2)
sense of chronology—incompletely developed until approximately age
12, causing problems in social studies. (3) figures of speech—metaphors
are pait- larly difficult. Hyperbole is frequently taken literally.
(4) parts of speech—words functioning as both nouns and verbs but
known only in one aspect. (5} polysemantic words—some words have as
many as 15 different meanings. A child knowing only a few common
meanings is confuscd. (6) concept difficulty—readability formulae fail
to evaluate concept difficulty. Teachers observe material composed of
short, easy words and erroneously conclude the concepts and compre-
hension are easy. Profound concepts can be expressed in simple terms
and remain unseen and neglected. Concept difficulty cannot be judged
by “‘little words."’

If teachers recognize these problems and return to Level [—the sen-
sory level of learning and teaching, many comprehension problems can
be prevented.

Lillian R Putnam is director, Reading Clinic, Kean College, Union, New
Jersey
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STRANDS
Word Analysis

Spelling: Practical Application of the Theory
Lee R. Rhodes. Jr.

There is an extensive amount of research related to spelling instrue-
tion. This presentation was designed to translate this information into
classroom practice. Included in the presentatior were opportunities
for the participants to engage in instructional activities. Participants
were given a spelling test, and an instructional program was built
around the words in the test. Use of the tape recorder as a study tool
in spelling, contracting to individualize, games for teaching spelling,
and evaluation schemes were incorporated in the presentation.

Lee R Rhodes, Jr., 1s assistant executive director, Lancaster-Lebanon
Intermediate Unit 13

Let’s Focus on Word Analyzers

Earl R. Siler

This paper is based on two assumptions. First, every teaching/learn-
ing experience involving word analysis has three components: the skill
to be taught and, or, applied; the unknown words to be analyzed; and
the word analyzer {(learner). The second assumption is that present
learning is an outgrowth of previous learning. If the latter assumption
is valid, then effective mastery of word analysis skills is most likely to
occur when the focus is on the learner.

This is not to suggest that the funetion of the other two components
should be ignored, but recognizes that current level of skill and eoncept
development (learning) must be assessed ihrough the analyzer, and
that ary manipulation of strategies or words must be meaningful to the
learner,

Effective learning of word analysis strategies is dependent upon mas-
tery of specific prerequisite skills. For ¢.ample. teaching the association
between the initial sound of sun and the letter *'s’” would be an exercise
in futility if the learner did not know that sun and toy begin with different
sounus.

The formation of the s - /s/ symbol-sound association does not com-
plete the learning of this skill. The analyzer must learn to apply this as-
sociation in decoding unknown words. For example, if had, bad. and
mad are known words, the student should be guided in combining his
knowledge of the s - /s/ association and his knowledge of the three
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known words to read the sentence: **We were sad when our dog ran
away.”

Two interrelated conditions are necessary to focus clearly on the
learner. First, an environment must be created in which the learner has
a wide variety of contacts with language in its spoken ..id written forms.
In addition the learner must feel free to participate in this environment
without fear of failure. Secondly, a plan mus! be devised for observing
the learner’s interaction with this environment. This plan should include
provisions for assessing the learner’s concept development, oral lan-
guage facility, attention span, and tolerance for failure. It should also
include a careful analysis of oral reading behavior to determine: which
cue systems, within the word and within the context, the reader is
responding to; and his strategies for coping with decoding errors.

On the basis of these observations the learning environment may be
modified and new observations made leading to additional modifications
and subsequent observations. etc. This continuous focus on the analyzer
should result in more effective and humanistic teaching/learning ex-
periences for both the teache~ and the learner.

Earl R. Siler 1s an associate professor of Elementary Education, Clarion
State College, Clarion, Pennsylvania.

Let’s Teach Word Recognition Skills So They Stick
PhyllisW. Smith

In teaching word recognition skills so they stick, lessons focusing
upon personalized phonics and structural elements are of prime imipor-
tance. Emphasis should be placed upon the knowledge each child
possesses. Thus, the development of auditory and visual discrimination
skills, and the application of context and experiential clues as they relate
to each individual should be considered in lesson planning. It is from
such planning that a concern for humanism in the classroom is retlected.

Phyllis W. Smith 1s an associate professor, Clarion State College,
Clarion, Pennsylvania
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STRAND 6
Organizational Arrangements

The Use of Multi-Approaches in Reading Program
for the Implementation of Small Group Instruction

Emily DeCicco

The Homer Center reading program was developed upon the philoso-
phy that children have a variety of learning styles; therefore, a variety
of teaching strategies are needed to meet these styles.

The Reading Center is used daily by the teachers and students in
grades one through six. The teachers utilize the room with their class
and with the help of graduate interns from Indiana University of Penn-
sylvania’s Elementary Education Department.

There are five differerit areas within the Reading Center. Each area
involves a different task or activity. These include: (1) Area A involves
individualized reading programs and programmed approaches. (2) Area
B emphasizes comprehension skills. (3) Area C is the listening center.
(4) Area D deals with work recognition skills and linguistics. (5) Arca E
is devoted to the language experience approach.

Along with the commercial material, each area contains supplemen-
tary material developed by the teachers and students themselves.

The reading center is conceptualized as a center for the development
and application of reading skills. Centers B, C, and D are viewed as
developmental centers in which the focus is upon learning to read.
Centers A and E focus upon application of reading skills. or reading
to learn.

A variety of prescriptive tests are administered during the school
vear. The diagnostic work-up serves as a measure of the instructional
strengths and needs of each student. In terms of grouping, it is im-
portant to note that the groups change as skills and needs are met.

Each student has a file folder which reflects his daily work in the
center. The students are encouraged to function as independently as
possible and to assess their own progress at the end of each session.

There 1s a great deal of parental involvement in the program. Parents
are advised regularly of the children’s progress. There is also a parent
advisory committee which works directly with the suaff in the reading
center.

The Elementary Education Department of Indiana University of Penn-
sylvania works with Homer Center ip both the design and implemen-
tation of the program.

One of the highlights of the entire program is the manner in which
both faculty and students have approached the reading center. The
teachers are very competent and creative. As a result, the students have
achieved a sense of independence and joy which is reflected in both
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their desire and ability to read.

Emuly DeCicco is an associate professor, Indiana Umversity of Penn-
sylvania, Indiana. Pennsylvania

Organizing for Learning: Humanism in the Reading Program
Soledad P. Gillespie

Periodically the field of education is influenced by a great change in
focus (or fad, if you do not like the change). At this time, the forces of
the behaviorists are storming the fortress of reading as never before.
This is not a new battle but never before have the behaviorists been
able to marshal such might. Many of us who develop reading programs
are alarmed: we want humanistic not mechanistic readers.

First. let me say that even those with whom you may disagree on
virtually every point may indeed want the same outcome that you want.
It is the method and possible outcome that causes such concern in the
humanistic camp. Regardless of philosophy, an initial planning qucstion
is, “"What outcomes do you expect as a result of this program?’’ The
outcomes, ocviously. will depend upon current status, resources, and
time. So that determination of current status must precede further,
concrete planning.

Second, determine the resources available. This takes real team work.
Those who are to be involved in the changes should participate in the
planning. Remember, your greatest resources are human.

When th planning group has determined need and general resources,
then you need to determine objectives. It is at this point that, in my
opinion, the behaviorists can be of great valuc. Most of us who are
humanists could honestly benefit from the exercise of thinking through
exactly what we hope to achieve in a given program. We need to write
these things out on paper and study them in a rational way. One of the
good things about this approach is that the objectives are always stated
in terms of what the child is to learn.

The most vital element of this type of planning is that the enabling
objectives must be in humanistic procedures; otherwise, we could teach
computers to read. They could scan faster and do a comparable job of
interpretation. Ideas glcaned from Kohl's READING, HOW TO and
Ashton-Warner's SPINSTER can be stated in behavioristic terms. The
ideas still sparkle with unsuccessful readers. And Fernald's ideas work
very well within this framework.

Some planning must prceede instruction. After the program has
begun and the students understand the purposes, diagnosis should be
the first major step in implementing the program. Let the youngsters
have as major a role as possible in planning the specific nature of the
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materials. the pace. and the degree of mastery in the learning. but be
careful in not allowing goals that are too casy.

Throughout the year the teacher should monitor the progress of each
student and group and generally keep the program operatng efficiently.
The success of the program should be determined by the criteria
originally agreed upon. If the program is to be continued. a careful
evaluation of strength and weaknesses should be undertaken.

There is a place in humanistic reading programs for some behavior-

1sm. 1 hope there will always be a place in behavioristic programs for .
humanism. Each can grow and improve stself from contact with the
other,

Soledad P Gillespie is a reading supervisor, School District of Phila-
delphia. Philadelphia, Pennsylvama
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The Effective Use of Paraprofessionals
through Programmed Tutoring

Phullip Harris

Programmed lutoring. a technique which has proven effective in the
teaching of disadvantaged children, especially among problem readers
and non-readers. provides school districts with an cffective supplement
to classroom teaching.

Onc of the unique features of the techmgue is that it can be carried
out by paraprofessionals of ‘imited cducational background. Aides. who
receive between 9 to 15 hours of group instruction supplemented with
on-the-job trainmg, arc taught speatfic procedures for teaching the
recognition of letters and words, the use of phonte rules and context in
word analysis. and the .cading of words. sentences. and paragraphs
with understanding. The procedures for teaching are carefully planncd
by (1) detailled mstructions (programs) which the tutors follow to the
letter. (2) teaching materials, and (3) the pattern of successes and
failures of the children In addition. provistons are mace for individual-
17ation so that cach child progresses at the maximum rate of which he 1s
capable. Thus. each child moves quickly through material which is casy
for him but stows down on those skills w hich he finds difficult.

The tutoring procedures are based on the discovery model. Each
reading task is clearly presented ina series of examples carefully con-
trolled for difficults  The child is gnven help. but never more than 1s
absolutely necessary for him to achieve suceess on his own. Success
is consistently reinforced by appropriate praise. but failure 1s de-
emphasized and recognized only to the extent necessary for the child to
know that he has notvet achieved suceess.

These techniques have proved very successful with disadvantaged
children, ncludimg slow learners and those who do not speak English.
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Extensive field tests have been carried out in some 50 school systems
throughout the country, involving approximately 1500 tutors and 15,000
children. Comparisons of matched tutored and untutored control groups
have shown that Programed Tutoring consistently produces large gains
in reading achievement. It has reduced the proportion of nonreaders
in the disadvantaged population from approximately 10 percent to less
than 1 percent, and it has reduced the proportion of first-grade failures
and assignments to special education classes by 40 perzent to 70 percent.

The effectiveness of Programed Tutoring has received national
recognition. In a survey of over 1,000 Federal projects, the National
Advisory Council on the Education of Disadvantaged Children selected
the Indianapolis Programed Tutorial Project in Reading as one of 21
**Successful Compensatory Educational Programs.’* Project TUTOR in
New Albany, Indiana, which successfully used under-achieving high
school students as programed tutors, was given an Innovative Project
Award by the President’s National Advisory Council on Supplementary

Centers and Services.

Phillip Harris is director, Programmed Tutoring Project, Indiana Uni-
versity, Bloomington, Induana

Open Education — Teacher-Student;Content

Garv Jones
Jack Pflum

Open Education is a much maligned topic. This is unfortunate as it is
such a consistent!y humanistic approach to education.

A focus on open education immediately brings into mind the term
individuality. In consideration of a student’s needs, an individualized
communication skills program must reflect a flexible curriculum de-
signed to meet cxisting student ability. The teacher-student relation-
ship will be highlighted with an eclectic view ofapproaches to individuali-
ation. For example. The Language Expericnce Approach to the teach-
ing of reading follows those principles relevant to maintaining the open
concept. Individualization is inherit in the LEA concept. When one con-
siders the variety of differences in any given first grade classroom it
becomes apparent that published materials may not meet existing
cognitive stvles background of cxperiences or speaking vocabulary.
LEA provides for cachlcarner’s needs.

Since an approach to individualization based on eclecticism provides
many opportunities for tcacher to child and child to child interactions.
perhaps it will finally be possible to develop open communication in our
schools and society through children w ho communicate openly.

Gary R Jones i1s dwrector of reading, Carlisle Area School District,
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Carlisle, Pennsylvania. Jack Pflum is director of the Laboratory School,
Millersuille State College, Millersville, Pennsylvania.

Management of the School Reading Program
Reeda Kravinsky

This paper examines in detail the steps that produce a functional
school reading program using managerial strategies. Four steps are
discussed: (1) planning, (2) organizing, (3) monitoring, and (4) evaul-
ating.

District Seven principals have assumed an active leadership role as
managers of the readiag programs in their schools. At the planning
stage they identifv and define objectives and then make decisions based
on priorities within the parameters of real! or *‘premised’’ constraints.
Then they accept their existing model, modify or create a new one, In
this organizational phase, an integrated system of activity and authority
relationships is developed.

The third step is a monitoring one. Our principals establish com-
munication between themselves and members of their organizations in
an oral or written manner. The framework may be staff meetings, com-
mittees, or individual contact.

One powerful tool available to our administrators is marginal analysis.
Small (marginal) changes in the inputs of a school are made, holding
other inputs constant. It is then possible to examine the effect of the
small change on the school output, or product. This is in concert with
management as involving allocation of resources to enhance produc-
tivity. We use this strategy both at the district and school levels.

The final managerial step is evaluating initial decisions established by
the plan and then revising, altering, and modifying it. Many of our ad-
ministrators subscribe to the theory that how, when, where, and by
whom an approach is implemented may be of greater importance than
the thinking that went into the original plan. Therefore, this final step
becomes perhaps the most meaningful one. These questions arc asked:
As a result of this plan, what changes in teacher behavior have I ob-
setved? Are these changes affecting the pupils in the affective and/or
cognitive areas? What are our test scores—informal and formal—
showing in line with the other two questions? Does the program itself or
the strategies to implement it need revision? In order to use human and
material resources wiscly, it is essential that no one discard an entire
program if some of its components are functioning and others may
easily be made operable with some modifications.

Reeda Krevinsky 1s reading project manager, District Seven, School
District of Philadelphia, Philadelphia, Pennsylvania
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Going Beyond the Basal Text: A Process
Learning Station Approach to Instruction

John H. Litcher

The term '*process’’ is most certainly an ambiguous educational term.
It has been used in a multitude of ways to describe everything from the
general thrust of education to specific learning skills.

Borton, in Reach, Touch, and Teach, (1970) defines '‘process’’ as a
way of doing. Process has form and structure, a way of operating, a pur-
posive behavior. Processes allow individuals to connect the information
received to new responses — actions, dreams, feelings, thoughts.

“*Process’’ learning stations provide a means to develop process skills
in a reading program. Four types of learning stations may be identified
in order to provide a variety of purposes for the ‘‘process’” learning
station in addition to the purpose of involvement in, and the develop-
ment of, process.and reading skills. The four types of stations are the
enrichment station, the reinforcement station, the motivation station,
and the correction station.

The enrichment learning station can be used to stress a particular
learning process and provide a place where students may go to gain
additional knowledge on a particular topic or skill.

The reinforcement learning station should serve as a place where a
particular learning process and supplemental activities to small or large
group teacher-led lessons are provided.

The motivation learning station should stress a particular process
and provide the teacher with a means of motivating the student for a
new area of study. an area of study presently being covered in the
reading program. or motivation for individual continuation of an area of
study being completed.

The correction station may be usad to provide additional assistance
in some work-study skill.

The following format for the development of any tvpe of learning
station is suggested:

Step 1. Identify the tvpe of lcarning statton. Begin by identifying a

process and that particular area of the reading program to be com-

bined.

Step 2. Identufy the purposc of the learning station. The purpose of

the station has bcen previously described. “"Process’ learning sta-

tions combine the lcarning of a process with enrichment, reinforce-
ment, motivation. and correction,

Step 3. Identify objectives for the learning station.

Step 4. Sketch the “process’” lcarning station. Sketching ot the sta-
tion is desired for the purpose of identifying material needs.
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Step 5. ldentify the *process’ learning station. This step is designed
for the teacher.

Step 6. ldentify the directions necessary for the student, the method
to convey the directions, and the students who are to use the station.
Step 7. ldentify the methoc to be used to evaluate the effectiveness
of the **process’” learning station.

Step 8. Follow the first seven steps and experiment.

Learning stations provide a means to develop process skills in a read-
ing program. Reading teachers can implement a successful learning
station program that combines process and content from a develop-
mental reading program. *'Process’’ learning stations may be enrich-
ment stations, reinforcement stations, motivation stations, and cor-
rection stations. Whatever the type, a learning process is identified and
developed. The identified learning process is further developed through
the use of content from a developmental reading program in the areas
of word recognition, comprehension, library and study skills. ¢.itical
reading, and oral reading.

John H Litcher is an assistart professor, Wake Forest Untversity,
Winston-Salem, North Carolina
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Reading — Language Arts in the Open Classroom
Christopher R. Mare

It may be that Americans are not gifted in the use of language; we talk
constantly but generally not well, certainly not beautifully. In fact, we
place a premium on verbal "‘short cuts™, ways of saying or writing
things that requirc a minimum of words on the part of the speaker or
writer and often, a minimum of responsive thought from the listener
or reader.

Paradoxically, we find ourselves in the midst of a movement towards
open or individualized learning, a process which can be successful only
when teachers are most articulate and keenly aware of the subtleties
of language development and usage. Indeed, many American class-
rooms provide children with language deprived environments. Within
thesc barren language environments, modern methods, those which rely
upon the natural dc\elopment of language skills, are doomed to failure.
We forget that it is only in rich and varied language environments that
children can adequately develop language skills. Most teachers need
guidance and training if they are to provide vital, growth producing
language environments.

We are saying. then, that it is not sufficient to abandon the artificial,
abstract methods of language instruction that have been characteristic
of American education and replace them with collections of children’s
literature and good intentions. Teachers need bridges to assist them
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in building the skills necessary to help children b-~come literate. In
order to begin to reap the advantages of individualized learning while
teachers themselves are learning, it is necessary to develop appropriate
strategies to provide the structure and organization that will allow
teachers to work with children in a more open way.

Among a number of teaching strategies that we use. we have found
three basic strategies to be most productive. These include: the Morning
Letter for beginning readers, multi-sensory learning centers, and early
and continued writing. Each strategy incorporates the basic language
experience process. As we define this process, all language experiences
begin with the learner’s active participation in a stimulating experience.
This experience must be discussed at length by the teacher and stu-
dents. Some form of observation, exploration or experimentation follows
and throughout, discussions must continue. These discussions usually
produce the need to read for information or for insights necessary to
reinforce observations. The process is not complete until each student
has written his or her findings, feelings, explanations, etc. Each strat-
egy. then provides children with language experiences in listening,
speaking. reading and writing.

Chnistopher R Mare 1s coordinator of language arts, State College
Area School Dustrict, State College, Pennsylvania
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Meeting Children’s Needs Through Flexible Grouping
Michael A. Rocca, Jr.

A major criticism of grouping children into three instructional reading
grouns—fast, average. and slow—has been that this grouping plan is
not flexible enough. While it is true that three instructional groups are
intended to care for the level needs of children, they do not take care of
the children’s particular needs. A teacher may want to spend part or all
of some days meeting children individually or meeting a succession of
groups of children who have a common difficulty, need, or interest.
There may also be times when a teacher wants to teach the whole class
a skill which is new or perhaps needs reinforcement. Therefore, in order
to mect the individual needs of children, 1t is expedient that a teacher
establish a plan that includes the multiple grouping of children for dif-
ferent purposes. A suggestive plan for grouping children for different
purposes could include the following: (1) whole class instruction, (2) an
instructional group organized by level, (3) an individual working with
teacher on a one-to-one basis, (4) a tutorial group which is aided by a
child. (5) a group organized by a special n-ed that the children have in
common, (6) an interest group organized by a common interest, (7) a
group teamed for moral support and mutual help. and (8) a research
group organized by curiosity about a specific topic or question.
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This suggested plan for grouping children can be utilized by a teacher
in the ciassroom as a means of meeting the individual needs of children.
The lan provides for alternative grouping procedures which are neces-
sary concomitants for establishing the flexibility that is so vital in a
learning situation,

Michael 4 Rocca, 1, s director of reading programs. Edinboro State
Coliege, Edinboro Pennsylvama
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TV an Ald to the Reading Program
Jolin W.E. Harvey

Since becoming reading supervisor my thcughts have turned to the
objective of just how do you help improve the reading program for a
school district, K through 12. A review of the literature revea!~d a
variety of suggestions ranging from obscrving teachers to providing in-
service training. After much consideration, it became apparent that an
arca of immediate concern was that of utilizing teachers as their own
consultants. This. it scemed to me, was a resource yet untapped to any
large degree.

By coincidence. at about the same time as my taking over as the
district reaa ng supervisor. the teaching staff throughout the district
agreed 1 implement the concept of the open classroom. In working
toward the improvement of instruction, the use of video taping was
employed. Thre sh the use of this technique, staff members were
affordcd the opportunity to observe cach other at work and tu criticize
their own teaching in private.

My role in the production of the tap s was that ~ coordinator, but an
even greater role was plaved by the district av-s  sual c~ordinator.
It was he who directed the in-classroom taping oper  n.

-2 fiest series of tapes were made using a readi .g resource teacher
at work with her class. In subsequent tapings, t * classroom teachers
were involved with their classes. To date. nine tapes have been pro-
duced, and others are planned for the future.

The finished tapes are being utilized in a variety of ways. They are
being shown before parent groups, ESEA parent council, teacher work-
shops, college graduate classes, reading conferences, and the school
board. Althnush it was not my intent to show the tzpes in the ways
mentioned. the demand for thera was greater than expected. Since the
quality of teaching is superb. no criticism has been forthcoming. 1 feel
that the whole project has been worthwhile, and 1t 1s something we all
look at with a great deal of pride.

John W E  Harvey is reuding supervisor, Sullivan County srhool
System, Sonestown, Pennsylvania
P4
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Humanizing and Refining the Elementary Child’s World
With the Newspaper

Nancv S. Hoff
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A basic aim ... our educational system at all levels is to prepare young
people to be eftective citizens. Citizenship encompasses one's entire
life—from the active student period, as a voter, a parent, and a member
of society that confers responsibilities as well as rights. Finding effective
methods to teach citizenship in our present day complex and changing
society is a continuing challenge to the educator. The daily newspaper
is a tool of instruction made to order to strengthen programs of civic
education. Our free society depends upon a frec clectorate, and teaching
students how to read and understand the newspaper is one way to in-
formed citizenship.

The newspaper motivates children to read, observe, gather and
organize facts, detect bias, think cirtically, and come to reasoned con-
clusions. Is this not the basic aim of cducation? Great numbers of
American adults are poorly informed. Children must be taught to read
with greater insight, so that graduation from high school should mark a
new phase and not an end to education.

The newspaper is a living textbook—new, alive, and excitingly dif-
ferent each day. It runs the gamut from humor to tragedy, from health
tips to what's playing at the local theater. It's a source for studying the
changes occurring in our language. It enables students to evaluate gocd
writing and observe the power of well written communication, and, if
need be. tear poor writing to shreds.

The usefulness of the newspaper as a learning tool is unlimited. It
enlarges vocabulary, teaches grammatical form, can enrich a math
lesson, encourages independent thinking, and provides documentary
material for future reference. It enlarges the child’s world as he finds
out what's happening when it happens.

Better newspapers will come from public demand. Teachers can help
create that demand—in themselves and in the students they teach.

Nancy S Hoffis an elementary school teacher, Northern Lebanon School
District, Lebanon, Pennsylvania

Activity Centered Learning for Grades One througk Four
Kathleen R. Kelley

An estaklished principle of education is that reinforcement of learning
oceurs by repetition of concepts and skills through school activitics.
Another equally recogniced principle is that repetitive activitics, if not
properly structured can lead to boredom on the part of the learner.
These principles raise the issue of how a teacher can cffectively reinforce
concepts and skills tau nt to the child without causing him to become
bored in the process.

Traditional reinforcement activities have included isolated drill,
dittoed worksheets. and flash cards, ete. These are basically visual
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activities involving written or verbal responses. Although these types
of activitics could accomplish the desired results, it became evident
that interest in the activity would quickly wane with many children.
Educators responded by creating reading games (Lotto, Dolch Games,
etc.) which are reinforcing in nature and more interesting to the learner.
However, the disadvantages of commercial reading games are that they
are limited in scope and are not particularly geared toward individu-
alized instruction.

Again, educators respond to the problem by developing the activity
centered approach to reinforce concepts and skills. Activity centered
learning not only encompasses many of the visual activities previously
mentioned, but also includes activities involving other avenues of per-
ception—kinesthetic, auditory, and olfactory. These types of activities
create a higher interest in performing tasks which reinforce previously
taught concepts. They also provide greater variety for the child's in-
st=uctional menu. Finally, activity centers allow the teacher to reinforce
on an individualized basis. The child can become involved in an activity
center as his own rate of learning allows him.

All cnildren might not benefit from an activity centered approach.
Some children still require the more traditional methods. Although
research to date has not conclusively shown the extent to which children
benefit from this approach. it does offer a stimulating alternative to rein-
forcement in the classroom.

Kathleen R. Kelley is a reading resource teacher, Hempfield Area
School District, Greensburg, Pennsylvania

Developing Teacher-Made Games for Integrating
Media Centers into Literature Program

Margaret Tassia

Many people question whether or not the Media Center has a role
in the literature program. I contend that it not only has a role it provides
the basic content of the entire program. Basal readers and anthologies
can only begin to develop the goals of the literature program—to
establish a life-long interest in the world of books. The Media Center
humanizes and provides fcr individual differences.

Reading guidance is one way of integrating the media center to the
literature program. It is in this area the media specialist has a claim to
the title of teacher, by using his‘her knowledge of students both as
groups and as individuals. The nedia =pacialist must be aware of all
student’s interests, abilities, goals, reading levels, and concerns. This
can be accomplished through day to <y contacts, observations, and
team planning.
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I approach reading guidance with groups by tyving it into a classroom
project or activity—eg.

When children were planning outdoor education units, the Media
Center integrated nature poetry and writing of poetry with photography.
The result was a sound-slide program on nature poetry that represented
the children’s feelings about outdoor education.

The Media Center also uses games, riddles, learning activities packet,
etc. to introduce groups to types of literature. Some examples were
displayed and discussed—eg. Robin’s Adventures, based on Door In the
Wall, Bluebeard's Fantasy, and Authors, to name a few.

Individual reading guidance is approached thru reading contracts,
learning stations, learning activities packets, individual follow up
activitics.

The Media Center resources are the basic content of the literature
program. lt is a learning laboratory for skills such as listening, speaking,
and reading.

Media C . has a dynamic role in teaching children to listen. Their
first expericnces should be through story telling, plus this provides older
children with opportumities to develop speaking skills when they become
story teller. (Sample Learning Station on story telling was displayed.)

Quality hterary recordings may be some student’s only exposure to
quality hterature. Therctore, the Media Center has the obligation to
provide and guide the individuals,

Rescarch has proved that children exposed to hbranes in elementary
school have advanced much farther scholasticallv than those who have
no exposure to the resources. The necessary inquiry skills become a
major part of the media center’s program blended through careful plan-
ning with the teacher’s classroom skills. We do much of this type of
skill teaching when indwvidual or small groups are ready for it—not by
scheduled classes—much 15 accomplished through games. such as
alphabet fish, alpha-roulette, Dictionary Mountain. atlas games, Trivia,
Aunt Maggic.

Learning packcts have been developed on neccssary nquiry skills
which help individuahzse the program.

The Media Center has the same goals of the hiterature program,
that 15 to develop a life Jong habit and interest in reading.

The Media Center can personalize a child’s introduction to books and
foster a delight in reading—but not alone! Cooperation from teachers
1s needed, teachers who accept media specialists as teachers first, as
members of an educational team, planning for groups and individuals.

Muargaret Tassia 1s director of the sMedwa Center, Elizabeth Jenkins
School for Chiddren, Mlerswuille State College, Millersialle, Penn-
sylvama




A Means of Improving Children’s Attitudes Toward Reading
Through Audio-visual Projects

Rose Tripodi

Motivating a group of intcrmediate students reading below grade
level in their basal readers is not atwavs an easy task. Just to nvolve
these types of student in pursuing -1cw and different reading activities
can become a trying cxperience.

In an attempt to solve the problem of the reluctant reader, it was
decided to begin with a tcacher-puml planning session. From this
initial effort came the decision to explore the possibility of film making.
Subsequently, three steps evolved as essental features in the program.
These included: (1) individualizing the student’s reading assignments
using paperback books of interest, (2) incorporating ideas discussed in
individual conferences about the books in creative writing, and (3)
editing the stories. planning scenes, and developing art work in prep-
aration for filming. The latter segment cut across curriculum areas,
involving art, math, and all aspeets of the language arts. A *‘movie day’’
was scheduled and parents, and classmates were given an opportunity
to view the films The success of the project and the importance of
student-produced instructional materials was demonstrated by the
student’s enthustasm and renewed interest in reading.

Rose Tripodr 1s a reading specialist, Indana Area School District,
Indwana. Pennsylvania

.
.

The Paperback and Media in th: Reading Program
M. Jerry Weiss

Reading programs for modern youth should recognize the impact of
media on teachers and chidren. Most individuals respond vibrantly to
the thrilling and romantic moods and events as portraved on television
and in films. James Taylor. Helen Reddv. and Chicago are houschold
words to a generation raised with benefit of AM and FM, stereo—or
quadraphonic equipment. Sounds and pietares bombard us with an
avalanche of cxperiences. offering new heroes 1n the forms of Kojak.
Columbo. Mannix. Rhoda. Edith and Archie. and others who dare tackle
the fickie fortunes of tate as provided on carth or in outer space.

The threc-weck Cinema Institute at Jerses City State College. New
Jersey, (offered for the past five summers) has more than suggested
the merger of media and print cultures m deve loping a more literate
society. Movies and kinescopes of outstanding television shows, all
related to books, are shown in class to stimulate discussion, expand
expenerntial backgrounds, and to stir an mnterest in developing thematic
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reading urits designed to develop skills, active and creative involve-
ment. critical thinking. independent studies, sensitivity to the nature
of languages and exgeriences of theatre, film and television art and the
literary world. (See. for example, The College Reading Association
Monograph, NEW PERSPECTIVES ON PAPERBACKS. available from
Strine Printing Company. 391 Greendale Road. York, Pa., 17403 —
$2.00.) The showing of “The Lorax'' (available through BFA Media)
stirred teachers’ imaginations in dealing with such subjects as **Ecol-
ogy.” **The Wonderful World of Animals."" *‘If I Could Talk To The
Animals . . .”" Reading usts included WINNIE THE POOH (Dell).
PADDINGTON TAKES THE AIR (Dell)) JONATHAN LIVINGSTON
SEAGULL (Avon), JUNGLE BOOKS (New American Library), ANIMAL
STORIES (Dell), CURIOUS GEORGE (Houghton Mifflin), CHAR-
LOTTE'S WEB (Harper). THE WOLFLING (Bantam), RASCAL (Avon),
to name a few.

By showing THE ANDROMEDA STRAIN, man’s futuristic roles came
into sharp focus. Reading lists included STAR TREK #9 and #10 (Ban-
tam),ASIMOV'S MYSTERIES (Dell), SPACE PUZZLES (Pocket Books),
BEYOND THIS HORIZON (New American Library), SPACE WITCH
(Young Readers Press), FAHRENHEIT 451 (Ballantine), A WRINKLE
IN TIME (Dell).

For a dash of laughter. try IN ONE ERA AND OUT THE OTHER
(Pocket Books), TALES OUT OF SCHOOL (Dell), WITH SIX YOU GET
EGGROLL (Pyramid). UP THE DOWN STAIRCASE (Avon). Students
report on their favorite comedy shows on television. including the
wonderful world of Charlic Brown, and we then feature Laurel and
Hardy. Charlic Chaplin, W. C. Fields. among others.

Other themes developed out of showing MADAME CURIE—A
GREAT PERSON Theme. Students read biographies and autobiog-
raphies and wrote essays about people they would immortalize. The
showing of GO ASK ALICE sparked a unit on the problems of youth. A
MAN FOR ALL SEASONS stirred interest in THEATRE TODAY AND
YESTERDAY.

M Jerry Weuss 1s Distinguished Service Professor of Communications,
Jersey City State College, [ersey Cuty, New Jersey
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STRAND 8
Diagnosis and Prescription

Another Hard Look at Dyslexia — Or Is It Dyslexias
Jules C. Abrams

There has heen considerable confusion concerning the concept of
dyslexia. Definitions have ranged from a purely psychogenic approach
to one which emphasizes a strictly physiogenic orientation. As a reaction
to the use of indiscriminate labels, many educators have become ex-
tremely antagonistic to the concep: of a specific reading disability or
primary reading retardation known as dyslexia. Nevertheless, there is
a very circurascribed condition which is rare uess than 1% of the total

population of retarded readers) where the major defect lies in learning to
read, write and spell.

The thesis here is that there is more than one type of dyslexia, and
that the condition can be broken down into three sub-groups. In one
tategory are children who have experienced a subtle type of brain
damage, either prenatally, perinatally, or postnatally. As a result, these
youngsters do not develop, at the time they should develop. certain
basic skills such as perception, concept formation, and language which
later are so important in learning to read. In the second category, the
language impairment is even more specific and is caused by an actual
lesion to the occipito-pariental area of the brain. In the third
the etiology 1s biologic or endodenous, and
some interference with or delay in th~
apparatus functions, which are necess
Itis the 1ast sub-group in which the ge
role. However, the child born with dyslexia tendencies will develop
dyslexia only if the initial teaching to which he is exposed is not suf-
ficienty effective to take into consideration the child's aredisposition

toward difficulty, and the methods by means of which th. se difficultics
can be circumvented.

category,
the disturbance arises from
maturatior or development of the
ary for for1 .al academic learning.
netic predisposition plays a major

f the Graduate Program n

Chnical  Psychology. Hahnemann Medical Coliege and Hospatal,

Philadelphia, Pennsylvania
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Perceptual Training for Slow Learners

Jimmie E. Cook
Elsic C. Earlley

When breakdow ns occur in anv of the perce

ptual-motor areas, wheth-
er caused by mental retardation or imperce

ptible learning disabilities,
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reading retardation follows. A knowledge about probable centers of
difficulty is of tremendous value in diagnosing wcaknesscs. Among the
arcas of concern are auditory decoding, auditory-vocal association,
auditors memory. auditory sequencing. visual coordination and pursuit,
visual-form discrimination, visual figure-ground differentiation, visual-
memors, visual-motor memory. visual-motor fine muscle coordination,
visual-motor spatial form manipulation, visual-motor speed of learning.
visual-integration.

Jomnite F Cook and Elsie C Larlley are assocwate professors of educa-
tion. Fdmboro State College. Edinboro. Pennsylvama
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Miscue Analysis — Imperative for Proper Diagnesis
Fred J. Fedorko

Many miscues & ysoungster makes have little or no effect on the
essence of reading. that is. reading for meaning. However, a closer
jook at the tvpes of miscues a reader makes will give the teacher much
better tnsight for planning more cffective strategres for reading in-
struction

ln an attempt to have more regular dassroom teachers use miscuc
analvsis, such as that developed by Kenneth S. Goodman, the major
cmiphasis is placed on the short form questions with a modified record
keeping systen. This technique asks only three questions of each sub-
stitution miscue and four questions of cach sentence containing a
miscuc. (The latter is presented mn contrast to the Reading Miscue In-
ventory. developed by Yetta M. Goodman and Carolyn L. Burke. which
asks nine guestions for cach and evers miscue and uulizes a more €x-
tensi e record keeping system.)

A major point here 1 that there 15 a need to do more than just count
and group errors when anah zing reading tests. The diagnosis needs to
be qualitative as well as quanttatve. However. it must be borne in
mind that miscue analvsis s not presented as a panacea but as another
method to be unlized to gain the best possible diagnostic information
about the readig of today ‘s students,

Ered | Fedorkoisa member of the Department of Education, Edinboro
State College. Edinboro, Penn sylvania
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Reading Kaleidoscope

Anne L. Jones
Robin M Wilhams
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The Reading Kaleidoscope is a technique which utilizes the Gestalt
concept. Participants view reading as a whole and then select an area
of interest from the testing, perceptual, and functional reading centers.
At the centers slides, activities, and printed materials acquaint partici-
pants with current research, materials, and concrete suggestions for
teaching.

The final phase of the program is the integration center where reme-
dial techniques are put into the total school program.

Anne L. Jones is a diagnostician, Diagnostic Reading Clinic, Dunbar
Township Elementary School, Connellsville, Pennsylvania. Robin M.
Williams is a remedial reading specialist, Central Green School District,
Carmichaels, Pennsylvania.

RX for Reading Retardation
A Humanistic Approach

Beatrice J. Levin

The staggering amount of reading retardation brought to light in the
last few decades has led to a massive search for remedies by most school
syciems. New programs and materials have inundated the educational
scene in a sometimes frenzied effort to reduce the gap between reading
performance (or non-performance) and reading potential. Obviously it
is essential.to continue to explore ways of ameliorating this condition.
However. what is presently known of the etiology of reading disability
and of how children learn suggests that additional effort be expended on
the one area that has been largely overlooked, that of forestalling
reading problems before they get a foothold.

One such program, aimed at prevention rather than remediation,
started with a pilot workshop for elementary teachers. The hypothesis
was that while many children entering first grade have perceptual
deficits or developmental lags in areas specifically related to and under-
girding the reading process, these deficits are amenable to training.
Emphasis was therefore placed on practical methods of identification
and prescriptive training for those children exhibiting such patterns of
dysfunction. The program was predicated on the conviction that if these
deficits are identified and ameliorated before formal reading instruction
is initiated, a large percentage of disability and retardation would be
prevented.

Teachers were trained to use a combination of parts of the deHirsch
Predictive Index and the Valette Developmental Survey of Basic Learn-
ing Abilities with children 1n the last half of kindergarten r just entering
first grade. They were then trained to interpret these results in terms of
prescriptive activities appropriate to the needs shown.

A follow up study was done using experimental and control groups
of incoming first graders in eight schools. Pre-and post-tests of reading
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readiness were given to all pupils, but only the expenimental groups
were given the diagnostic battery and prescriptive treatment. Results
were tabulated both for the groups in individual schools and for the
total groups of experimental and contrel subjects. Analysis of variance
on the pre- and post-readiness test was done for both the control and the
experimentzl group. Results of the total group indicated significant
gains at the .01 level on cach sub-test of the readiness test and on the
total battery for the experimental group, although the control group
made significant gains on four of the sub-tests. When comparisons were
made of the average gain, the total raw score gain for the experimental
group was 14.40 as opposed to 9.17 for the control group. A factor
analysis was also done to determine the basic abilitics represented by
the twenty-five variable screening battery.

On additional pre-and post-screening on the diagnostic battery of a
selected group of experimental and control subjects. significant gains
were found for the former on twenty of the twenty-five vanables; by
contrast. the control group madc significant gains on only five.

It was concluded that many children cntening first grade do have
widespread deficits in areas undergirding the reading process: that
early diagnosis 1s essential and feasible. It appears that most children
respond readily to prescriptive training 1n these areas and that inter-
vention of this kind will help preyvent subsequent reading difficulty.

Beatrice | Levin ts assistant dwrector of reading. School District of
Philadelphia, Philadelphia, Pennsylvana
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Diagnostic Prescriptive Teaching:
Some Methods and Materials

Joseph A Muwa

Ve often programs devdloped for children who have reading dis-
abihitics center around nformation taken from standardized tests that
oniy globally pinpoint a learner’s difficulty. In order to climinate
programs that are haphazardly developed and often scarcely meet the
learner’s needs and abihities, a decision model developed by Cart-
wright and Ysseldvke (1973) cutlines the necessary stages for effective
diagnostic-prescriptiy @ teaching. The model guides the teacher through
a sequence of stages ahich aids her i dentfving the relevant char-
acteristies of the child, specifving the approprate teaching goals,
selecting the instuctional tecnmgues, sclecting materials using the
strategs and matenals with the child and evaluating the child’s per-
formance

To effectively use this model. teachers should focus on appropriate
tasks tnvolved with the desired teaching goals A criterion defined pro-
gram if used properly by the teacher can climinate inadequate 1nstruce-
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tional programs and can effectively outline a program based upon the
needs of the learner as specified from this decision model.

Joseph A Muia 1s director of Educational Opportunity Reading Pro-

gram, Pennsylvania State University, University Park, Pennsylvania.
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Diagnostic Techniques For The
Classroom Teacher

Normar D. Sam, Jr.

Itis important to identify the problems of our children before we try
to design a program of instruction for them.

A very good way to diagnose these problems is by the use of an in-
formal test battery. The informal, individualized testing reveals a great
more information about the behavior of a child than a standardized test.
The diagnostician should be able to note many factors which contribute
to the child’s reading problems as a result of the one to one testing
situation,

A good battery of informal tests consists of an informal reading in-
ventory, both oral and silent, and an accompanying word recognition
list. Also included in the battery are an informal phonic inventory, a
Wepman Auditory Discrimination Test, an informal spelling test, a
writing sample, a Keystone Visual Screening Test, and a Maico Hearing
Test.

In cases where standardized tests are desirable, | would recommend
using the Durrell Analysis of Reading Difficulties and the Bond-Clymer-
Hoyt Silent Reading Diagnostic Test. Both have an excellent profile
sheet for interpreting scores and give a good indication of problem areas
in reading.

Inclosing I would like to make note of a tool that may be used in both
diagnosis and readabilitv. This the CLOZE procedure. It is evolving as
one of the best measures of readability 2 it is the only one that has the
student directly interacting with the material or book he will read.

Norman D Sam, Jr ,1s areading specialist, Council Rock School District,
Richboro, Pennsylvania

Diagnosis in the Content Area

Robert J. Szab.,

Teaching requires more than the transmission of knowledge: it also
requires the adjustment of instruction to each student’s nceds and
capabilities. Teachers in the content arcas must realize this. To enable
content area teachers to achiev- this end, two goals must be met: (1)
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the student must be matched to the textbook used. and (2) the student’s
present level of fynctioning in terms of specialized vocabulary, com-
prehension skills, study skills. and concept mastery must be assessed.

To match the student with the text, three tools need to be used. One of
these is the Fry readability formula which cnables a teacher to obtain
a quick but accurate estimate of a book's relative level of difficulty be-
fore it is given to the student. Another one 15 the group-administered
informal reading inventory which enables the teacher to determine the
student's instructional level. With this information, a tentative match
can be made between a student and a textbook Then as a check on this
matching. Bormuth's cloze procedure should be used.

To assess the student’s present level of functioning in specific areas,
three tools also need to be used. The student’s comprehension skills
and certain study skills can be obtamed from an analysis of the results of
the informal reading inventor, Information on the student’s knowledge
of specialized vocabulary. subject-matier concepts, and other study
skills can be determined by using teacher-constructed tests. Study skills
not measured by the previous two methods can be measured by a study
skills inventory.

The information derived from all of these sources—readability of the
text used and knowledge of speaalized vocabulary. comprehension
skills. study skills, and concepts—enables the teacher to match the text-
book used and his instructional goals and techmques to the specific
needs and capabilities of each student.

Robert | Szabo ts a staff member, Department of Education, West
Chester State College, West Chester, Pennsyliama

Overcoming Johnny's Word Recognition Problem
through the Neurological l:npress Method

John H. Vadvak

The reading specialist has become the Marcus Welby of our school
system. Through proper diagnosis. he will design a pian of remediation
for the child. Many people think that this remediation is ingurgitating a
tablet every four hours and the child’s problem will be rectified. Some
times the clinician will run out of pilis 1n trying to arrest Johnny's word
recognition problem. Using the impress method as a vehicle for the
correct reading process. the child 15 exposed to only accurate, correct
reading patterns (Hollingsworth. 1971

John H Vadyak ts a reading specialist. Hamburg Area School District,
Hamburg, Pennsylvania
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Seconglary and Content Fields

Relating Reading Skills to the Content Fields
Jane M. Bachman

What are the skills needed to read in the content areas? For a long
time many educators considered that '‘general reading ability”’ was
sufficient to read expository material. As a consequence, research in this
area is of comparatively recent origin. Though good study habits, ef-
ficient budgeting of time, ability to concentrate, and persistent <ffort
are necessary and helpful. they are not enough. Among the conclusions
r ached by researchers were that students must be taught specific skills
in dealing with content material. and these skills differ from one achieve-
ment area to another, and that even though there is much overlapping in
the requirements for the various content areas, not only are there many
striking differences, but different thought patterns are required.

There are also difficulties inherent in the material itself. The vocabu-
lary is usually more difficult. It can be simplified to a degree, where,
for example, a meteorologist be called a “‘weatherman’’, but what can
be substituted for words such as “‘longitude"’, **latitude’’, or **penin-
sula’’? In addition, both the number of new words and the number of
concepts are usually not controlled. Greater retention of facts is gen-
erally expected. These facts are often condensed and abstracted, and
content may be both controversial and emotionally loaded, as in social
studies.

The students themselves present difficulties because of differences in
vocabulary development, experience., interest. and intelligence.

Investigators have indicated that there is a need for teaching specific
skills. The problem that faces teachers is how to meet these needs.
Herber (1970) considers that this can be accomplished by chowing the
student how to Go what is required of him and helping him to develop an
understanding of the process. He advocates having the teacher provide
a pattern of attack which the student can adapt for himself as he gains
in skill and understanding. Having determined the basic concepts to be
developed. the teacher develops reading guides to help the student learn
how to find and identify these concepts. Later, the student is taught to
ask and answer the questions: **What did the author say?’’ **What did
he mean?"” and "*How can | use this knowledge?’’ As the student
develops skill, teacher uelp is gradually withdrawn, and the pupil is *‘on
his own"’, having learned not only the necessary reading skills, but also
the material itself at the same time.

Patterns of organization such as cause/effect. comparison/contrast,
time order. and enumerated urder can also be taught by the use of
reading guides.
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The problem of teaching speciatized vocabulary can be solved in a
number of ways, some of which night include the use of exercises which
require the accurate recognttion of words of simufa- configuration,
putting words into categories, ard making analogies. 1 addition to
using contextual, phonetic and structural clues These methods are
more productive than the usual .pproach of having the student Jook up a
hist of words 1n a gloss ary or dictionary

There are many wavs teachers may help students to improve their
reading in the content areas. Interest, igenuiiy, and cettort will help
teachers to discover them,

Jane M Bachman s assistart professor of educaten Mllersville
State College, Millersviile Pennsylvania

Reading in :he Junior High School: The Need
for Continued Shill Development

Frank Biloua

Fwill begin by sharig two ot my buases with vou, both ot which are
related to the topr

The fiest *als with the nattonal Right 1o Ke d program - Although the
goals are commendable and desirable. T behieve that the prioriue: are
out of order. It s tronie that this program, “launched™ shorthy after
Our Lountry sent ¢ man to the moon and back. turns ats back to tech-
nology as a tool tor fearning by placio so much emphasis on the printed
page The st prionity should b learmang, and chikiren should not be
deraed any opportumty te learn because they are having diftteulty
Jearning how to tead. | believe that this approach, i additton to tn-
creasing feaming opportuniies, would produee beuter readers, both in
terms of skills and desne to read,

My second bias voncerns the lack of @ reganed reading course for afl
teachers at the secondary fevel As long as success in school 1s largely
dependent on reading. all teachers nced some background in reading.
Utherwise, the process ot =arnmg (which school 1s supposed to te all
about) s too often 1ignored at the expense ot content mastery, Much has
been satd at this conterence-—to people who already have a background
in readirg—about reading in the content areas. 1 submit that this con-
cern could be aealt wii much more etfectivels 1in a geod reading course
for seec Jdary teachers

Who . ~cds continued skili development at the juntor high school
leve!? Nearly all students do. it 1s absurd to think that six years of in-
structton 1s sufficient to provide for a hfetme of reading. Some students
are obviously *n need of continued skill development. oo often it is
assumed that the others. the “good’ readers, have no needs in this
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area. For that reason. I want to share with you some of my feelings and
some of my experiences in working with *good’’ readers at the junior
high school. senior high school, and college leve’

It does not make sense that reading instruction is of*en discontinued
at the time when reading demands are being greatly increased. The
advanced readers, having mastercd the mechanics of reading in the
elementary school. are ready for instruction that will enable them *
become mature readers.

These students should be taught to be flexible readers—able )
adjust rate according to purpose and difficulty of material. They als.
need to be taught to be active readers rather than passive readers,
interacting with the author rather than merely consuming of the printed
page.

I've worked with **good’ readers the past few years and gotten ea-
rellent results. For example, group comprehension (average) has in-

-eased more than ten percent while group rate increase (average) has
exceeded one hundred words per minute. (No miracle—good students!)

In my school district, we have just gone into a reading program where-
by all seventh graders have reading on a daily basis. The major emphasis
is on skill development as opposed to a ‘‘watered down®’ literature
program. The program has becn developed to provide balance, in-
cluding free and independent reading. (Too often we do not demonstrate
to students that we really believe reading 1s important by providing
them with time to read independently.)

In closing. I belicve than hemanism in reading exists to the degree
that reading makes possible s...cess in learning.

Frank Bilotta 1s supervisor of reading, Eastor Area School District,
Easton, Pennsylvania

Using the Newspaper to Teach Read!.g
in High Schoeol

ndiew A, Burlando

It there 15 onc mevpensive and expendable matenal for teaching
intermediate and above recading skills-it's the newspaper. It contains
probably the most comprchensive array of potential activities as any
other single source. With just a little time and carcful planning, the
index can be used for teaching locational skills; cartoon frames can be
cut apart and shuffled for teaching sequence; head lines car: be removed
and matched to stories for an exercise on main tdeas: answering who,
what, when. where, why and how can tcack reading for details; ad-
vertisements can be uncd for critical reading, and editorials for fact and
opinion. Classified, financial, entertainment, and sports sections may
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also be used with imagination to teach a vaniety of other skills. Finally.
after the reading teacher finishes with it. the newspaper can still be used
to wrap garbage or line the bottom of birdcages.

Andrew A. Burlando ts an associate professor of education, Edintoro
State College, Edinboro, Pennsylvania
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Another Pair of Hands:
Paraprofessional Volunteers in a Secondary Reading Program

Paula A. Calabrese

Teachers of secondary reading are often confronted by this dilemma.
They want to incorporate diagnostic and individualized methods of
reading instruction into their classrooms, whilc at the same time they
find it virtually impossible to keep up with the tutoring conferences.
record keeping. and progress checks necessary for the effective and
efficient utilization of these techniques. In such situations, another pair
of hands would certainly be a realictic wa f {urther personalizing
reading instruction. Some often untapped r  ces in the school com-
munity include 1interested parents. retired ,ons, college students,
and local business persons. The selecticn and preparation of suitable
paraprofessionals poses additional problems for teachers. Thus it is
vital that a model for the preparation of paraprofessional volunteers
in a secondary reading program be established and incorporated on
a district wide basis.

Paula A Calabrese 1s a reading specahst, Churchill Area Schools,
Putsburgh, Penasylvania

Reading ai.d Vocational Education

Rosalvn Goldberg
Sidney S. Steele

Recent research points out serious deficiencies in the reading skills
of vocational-technical school students. Many vocational students do
not succeed in their vocational courses because of a lack of basic com-
munic-tion skills which are a contribu.ory factor to a negative self-
concept and continued lack of success. The reading programs in cur
vocational-technical schools have been designed for vocational stude ~t<
who. because of their academic disadvantage due largely to their in-
ability to read up to their potential. are prevented from succeeding in
vocational education programs planned for persons without sucii handi-
caps.




Pauk (1973) stresses the importance of finding a match between the
slow student and his interest level. According to Pauk, adult-type
articles and books must be modified to fit the readability level of the
student. In addition, Spiegler (1967 states that we must “‘give him (the
student) a book that hits him where he lives™".

The cloze procedure is seew by some authorities as a tool for diagnosis
and instruction. Bortnick and Lopardo (1973) state the importance of
teaching skills drawn from the language itself and not taught in isolation.
They contend that the cloze procedure is a powerful way to teach word
recognition in context as well as other aspects of reading. Commercially
prepared materials are used in the programs, as well as teacher made
and adopted activities for additional application in weak arcas. Great
stress is placed 4n instructional procedures which can te used to meet
the personal needs of each student. The language-experience approach,
directed reading-thinking activities, and the study skills approach with
textbooks the students are required to use tr classes are some of the
procedres used.

Our purpose is to help each student reach his individual potential by
providing practice with the kinds of reading they are expected to be able
to understand (ncwspapers and magazines) in order to be informed
citizens.

Rosalyn Goldberg 15 a remedial reading teacher, Venango County Area
Vocational-Techmical High School, Ol Citv, Pennsylvania Sydney S
Steele 1s a reading teacher, Jefferson County-DuBois Area Vocational
Technical School, Reynoidsuille, Pennsylvama
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Improving Reading Comprehension Through
Content Sclections

Ronald J Hash

Attempts at having the classrcom mstructor take an active role as
one who knowingh attempts to exiond the development of reading skills
through the content taught can be found throughout the history of the
lterature on reading The eftects of these attempts have been negligible.

The reasons why content teachers have genzrally paid little more than
hp <ervice te the active teaching of reading skills in taeir classrooms are
numerous. Aside from the usual complaint of too httle time and the
refusal to view reading as a Jevelopmentai process. the basic difficulty
seerts to be one of a lack of anwarencss on the part of content teachers
that they can actually improve reeding comprehenston skijls without
sacrificing the content w hich they select to teach.

In view of the reading requirements of inquiry approaches which
now characterize many commetcial matertals for classroom use and the
increase 1n the utlization of primary source materials 10 certain con-
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tent arcas. such as the social studies. content teachers need a practical
means by which the appropriate reading tech niques can be incorporated
to improve student comprehension of content selections.

Such a procedure has been developed for students whose reading
difficulties are not so severe as to require clinical treatment. The con-
struct of three levels of comprehension (Herber. 1970) utilizes vontent
reading sclections and other stimuh to enhance a student’s reading com-
prehension and concept development. This 15 accomplished through the
use of a visual stimulus 1n the form of a response instrument designed
to elicit u student’s knowledge about what an author actually said (literal
Jevel), what he meant by what he said (interpretive level). and hew the
concepts within the reading selection apply to an alternate set of cir-
cumstances (applicational level). Honeveutt (1971) demonstrated the
compatibility of the three levels construct to the cognitive taxonomies of
Bloom: (1956) and T. C. Barret (Clymer. 1968). Although the evidence
is not unantmous, a number of studies such as those done by Thelen
(1969). Sanders (1970). Baker (1971). and Williams (1973). indicate
that three levels reading guides utihzed in conjunction »ith other treat-
ment varables can effect desieed change in student behavior at signifi-

cant levels.

Ronald | Hash 1s assistant professor, Secondary Educacon, Ball State
Uniwe-wty, Munce, Indiuna
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Reading in the Content Fields
Leotta C Hawthorne

One of our baste purposes m cducation today is to develop indepen-
dent fearners Ask vourself these questions: Am 1 really doing this in my
classes? How am 1 helping my students beeome independent learners?

It is impossible for us to provide an individual student ‘v ith enough
know ledge to last him a lite ime: however. we must equip the student
with the skills he needs to cxplore each of the content fields.

Ry knowing students’ needs and abilities. 1t 1s possible to use subject-
related materials as a vehicle for instruction which makes it possible for
content teachers to provide for the teaching of reading skills and course
content.

The most commonty used method in the classroom today 1s the recita-
tion method. 1t 1s characterized by the assignment, study. and report.
Untortur.ately there is hitile cxpenimental rescarch to prove its worth.
This method 1s filled with assumptmns that students huve sufficient

maturity to handie the assignment  that they have sufficient command
of skills to ferret out the points on which to report. and that they have
cuffictent organizational ski'ls to arrange the material in a coherent
form. Frequentls structure 1s lacking in the lesson. and students are un-
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certain of what they are to do. Teachers must be constantly alert to the
immediate and long range needs of their students, but rather than
working on assumptions they shouid base their decisions on sound
diagnostic teaching. In doing so, teachers can add structure and direc-
tion to whatever lesson they undertake to teach.

At one time the teacher’s role was that of a resource of facts and
knowledge. The contemporary explosion of knowledge has put an ena to
this. Today, the teacher’s knowledge is a critical element, but it must be
used to kelp the student learn how to acquire, interpret, and use knowl-
edge independently. To this end teachers need a variety of methods,
have the ability to adjust and combine methods to meet the needs of the
class. For example, teachers must keep in mind that word recognition
is a prereq’ :site to reading but that it does not guarantee understanding.
On the other hand, comprehension requires a kaowledge of the relation-
ship of words in sentences, paragraphs, and longer passages.

In attempting to help students read more effectively it is important to
know the reading level of our students, the range of ability and achieve-
ment, differences in learning rate, the instructional materials available,
levels of instructional materials, and how they can be used.

Although every content area teacher should become acquainted with
the directed reading activity, all teachers, regardless ol discipline,
should make use of well planned lessons, language and skills develop-
ment, guidance, transfer of learning, individualized :nstruction, large
and small group instruction, and teacher-pupil interaction

Armed with the above thoughts and ready to put them into action,
today’s teachers can do much to stretch the abilities of students and
move them toward a level of independence.

Leotta € Hawthorne 1s a professor of education, Genevs College,
Beaver Falls. Penasylvania
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Test Taking Proficiency: A Secondary Need
Warren R. Heydenberk

The concept of test taking as a life-long venture wilt be entertained
by aiing examples of test takirg demands of speaific post-school
vocations. The reality that yvouth will be confronted with increasing
numbers of examination. throughout their life times will be nresented
te support the need for secondary scheels to teach reading-test skills.

The following strategies which can be uscd by content arca teachers
and deveiopniental reading pesonnel to mmprove students test-taking
proficiency will be presented- instruction which focuses on concepts,
with facts taught as subordinate to concepts; the ase of study guides
coataimng teacher and student mput to enharce learming: the use of
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periodic reviews to ensure focus on matenal to be learned and mastery
of such materials.

Anxiety as a barner to eftective test-taking will be considered. A
model designed by Dr. Danid Wark. Uniwversity of Minnesota, as well
as use of materials commonly found in classrooms to alieviate high
anxiety levels will be described. To counteract inordinately high and
low anxiety levels, several wavs of transforming students’ examinations
into self-diagnostic tools will be illustrated.

**Test Taking Tips'", written by the speaker to help students overcome
common errors made on objective tests will be discussed: copies will
be distributed to conferees for trial with their students.

Warren R Heydenberk 1s a member of the Education Department,
Lehigh University, Bethlehem. Pennsylvama
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Making Them Fit
Virginta L Malc

All too often at the secondary tevel one hears the lament, “*Good
gricf' They can’t read.”” or “Why didn’t they teach them to read in the
elementary schools”™ This reaction s tvpical of many content area
teachers who are taced with reading  problems of unprecedented
magnitude n their classrooms Componnding these problems is the fact
that many ot these reading “musfits”™ are hkely to become behavior
“misfits” unless prevendave measures are applied. Understanding the
poor reader’s negative attitude 1s not difficult when one considers that
cither consciously or unconsciously he doesn’t like himself as a student
ot listery or saence. To paraphrase Dr. Harnis. author of I'm OK.,
You'rc Ok I'm not an OK history student. therefore, history is not
OK"". or on the more positive side, “I'm an OK science student: there-
fore, scienee 1s OK*™ The challenge that presents itself is one of building
the student’s selt esteem and teaching course content with course
matertals that can potentially harm more than they can ..olp.

The nature and scope of the secondary teacher’s training typically has
ieft him feching woefully deficrent 1in coping with the wide range of
reading achievement that contronts him each dav. This problem is not
surmountable. Tests and other materials can be tatbred to fit those
many levdds within the structure of the course content. The strategies
myvohve the Toliow g activities.,

Using <lose procedur. s and ot imformal group reading
imvento=ies to determine how well students can function
ustng the text and other dlass materials

Teaching the students how to use the textas a learning
appliince

ol)

RIC (o

Aruitoxt provided by Eic:




l

The time invested tn developing these strategies pays valuable
dividends later as more self confident students become more indepen-

Teaching students appropriate study methods including
SQJR, cover card, and the divided page. ’
Using a modified DRA (Directed Reading Activity)
procedure regularly as an 1n class procedure.
Differentiate assignments considering student’s read-
ing achievement, particular strength< *nd weaknesses,
and cognitive levels of learning and related compre-
hension skills required by the assignment.

Helping students to select appropriate rate of reading
to meet assignment objectives.

Making purpose of assignment perfectly clear.
Providing class time for svstematic practicing all of
the above.

dent learners — and 1sn’t that what teaching is all about.

Virginta L Malc 1s a reading specialist. Conneaut Valley Senior High

School, Conneautuille, Pennsylrania
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STRAND 10
Teacher Education

Multi-Culture Education:
Strategies for the Classroom Teacher

Shirlev A. Biggs

Educational undertakings properly require a solid base of information.
The teacher’s task of providing a dynamic learning environment for
students from varied cultural backgrounds is such an undertaking. The
acquisition of three categories of information is suggested here for
teachers. One kind of information nceded is that which provides an
understanding of cultural similarities and differences, so tha* learning
activitics can be setin cultural contexts. A second category of necessary
information is the teacher's (and the student's) scif-awareness of
personal bias and its potential for blocking learning and growth. A
knowledge of and sensitivity to advantages and limitations of educational
“tools” such as tests and language programs, represents the third
category of information that can be adapted to meaningful culture-
speatfic learming needs.

Shirley A Biggs 15 an nstructor, Dwwision of Teacher Development,
School of Education, University of Pittsburgh, Pittsburgh, Pennsylvania
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A Role-Based Model in Teacher Education
Charles J. Gorman

Among the items most frequently discussed in teacher education are
the definitional problems of competency-based programs. General
agreement among the advocates of CBTE seem to include the notion
that competencies to be demonstrated by teachers should be derived
from explicit conceptions of teacher roles.

This modcl for role-based teacher education represents a plan to in-
corporate role-derived competencies. With role theory as a cenceptual
tramework, this mode! represents an imporiant imprevement over pro-
grams which do rot include a collection of well defined principles and
concepts o guide implementation, evaluation and improvement.

Role-derived compeier - refers to behaviors which are associated
with the process of role enactment. Such behaviors are influenced by the
interaction of forces which reflect the expectations of institutions and the
demands of individuals These nomothetic and ideographic dimensions
provide a framework for the conceptual basis of programming aud a
rat:ienale to gmde appheation,
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Competency continues as an important ingredien. of role-based
programs. However. through this conceptual and theoretical foundation,
questions regarding the selection of experiences, hnerarchy of tasks and
utilization of competencies can be resolved.

Another advantage of this plan is that the definitional problem of
competency can be explored in a rational manner. By referring tc the
conceptual framework, the definition of competency becomes a cohet=nt
extension of principles related to role theory. Competency is defined ‘o
include three structural components:

(1) Knowledge: Understanding the political and techni-
cal dimensions of education and thei: relationship
to the structure of knowledge. society and human
beings.

(2) Art: Individual ability to elevate behavior above
normatively defined levels of acceptability.

(3) Ethic: Professional determination and execution of
functions.

Another feature of this model pertains to the role from which com-
petencies are derived. Teacher -oles have changed significar:.y over
the past few decades. Notorious among these changes is the emergence
of teachers as a political entity. As this powerful dimension has grown,
the expected public reaction so frequently has included commentary on
an other concern — the ethic and integnity of teaching.

In order to reprcsent these developments, three roles have been
hypothesized — instructor, social technologist, and citizen. They are
advanced as expressions of the conceptual base and as tentative cate-
gories from which the behasiora! component can be analyzed. The roles
are defined as follows:

(1) Instructor* Collection of responsibilities associated
with implementation of instructional processes.

(2) Social Technologist: Collection of responsibilities
associated with the teacher role in problem identi-
fication. analvsis, and resolution.

(3) Citizen: Collection and demonstration of feelings,
attitudes, and values which form the ethical basis
for professional action.

With these structural features. a reasonably well-defined conceptual
basis is available for program implementation, evaluation, and improve-
ment. The foundation includes both the nomothetic and ideographic
dimensions. A theorctical corstruct in role theory provides principles
which can be applied to problems emerging from interictiors ot societal
and individual forces. The hypothelized rotes tepresent the changing
nature of teaching and teecher«. This foundatidn includes a framework
for analyzing competenesy . By these features, role-derned competencies
can emerge in forms which are unlike those prevatiing in competency-
based programs.
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Charles | Gorman 1s an associate professor of education, University of
Pittsburgh, Prttsburgh, Pennsylvania
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Pre-Service Education in Reading:
What Are the Alternatives?

Jerome C. Harste

Fron 1650 to 1974 educators have been busy seching an answer to the
age-old yuestion of why Johnny can’t read. This paper suggests and
explores one possibility namely, that Johnny's teachers have never
been taught how to tcach reading during their pre-service training.
Some of the more imminent shortcomings of conventional under-
graduate preparation include: (1) little effort to provide a realistic setting
for training so that transfer of learning occurs, (2) little effort to
meaningfully involve faeulties with the public schools, and within
colleges of arts and sciences in a joint teacher edueation effort. (3) little
time actually devoted to instructing students n reading methodology.
(4) few opportumitics for feedback. self-analvsis, and sclf-correction
during the remaining phasc of teacher preparation. {5) few opportumtics
provided for observation of supenor teaching directly or through the use
of videotapes. (b) an excessive reliance on verbal approaches to learning
usually combining lectures, discusstons, and rcading. and (7) little
control over the quality of the cooperative teacher in the field practicum
expenience who. inaidentally. plays two crucial roles, model and eritic.

There arc a number of recent trends in pre-service training which
attempt to correct one or more of the deficiencies noted above. The
Multicultural Education Development Program (Dawson. 1971). in-
volves placing students into meaningful relationships with children early
in the teacher training program starting with iberal arts portion of the
student's program. Other programs have this same objective. Carl B.
Smith (1973) reports developing a program in which he stresses that
all students have carly and prolonged tutoring experiences with chil-
dren in the arca of reading instruetion. The ENCORE Program (Marten
and Dunfee. 1973-74) includes a juntor level experience i which stu-
dents receive therr first of a three-course sequence in reading and
language arts.

Another current trend 1s the development of libraries of videotapes
or kincoscopes te demonstrate specific kinds of reading teacher be-
haviors and teaching strategies from which an indepth study of the
reading process in teaching can be made. The support materiais de-
veloped for the RELATE Program (Newmen, Harste. and Stowe.
1602.7.3) comes from s.ch a videotape bank.

still another recent development which is gathering momentum is
the establichment of performance or competency criteria for eourses in
reading cducation.
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Many efforts are under way to expand the amount of time devoted to
reading instruction. The State of Indiana. for example. now requires
six semester hours of reading instruction for certification. In addition
to this requirement. a program of mini-workshops has been niade
available to students at the undergraduate level thus permitting the
student to earn an additional six semester hours in reading.

All of the trends discussed in this paper arc taking place currently
at Indiana University. Bloomington, where an Institutional Grant
designed to revitalize teacher education has permitted and encouraged
widespread innovation and experimentation (Fay. et. al. 1972). While it
is difficult not to be optimistic over the movement that is taking place at
Bloomington and at other institu.ons in Indiana and elsewhere. the
author concludes by suggesting an ideal program and in so doing
suggests much remains to be done.

Jerome C. Harste 1s an associate professor of reading education, Indiana
University, Bloomington, Indwana
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A College Reading Program for the Marginal Entrant

Thomas W. Lackman

About five vears ago in order to meet the needs of students who were
unable to read college level materials effectively, the reading component
of the English Language Enrichment Center at Temple (ELECT) was
established. Its purposes are (1) to dentify those individuals who are
likely to have difficulty with reading matenal required in college courses,
(2) to provide small group 1nstruction and individual help in regularly
scheduled reading classes 3 hours per week. and (3) to enabie the stu-
dent to improve his reading study skills to a Ievel where he can handle
college level reading.

Inttially, all incoming tre shmen and transfer students with verbal SAT
scores below 330 are required to take the Reading Comiprehension sub-
test. Form 1-C. of the English Co-op published by ETS. If a student’sraw
score is 19 or below ., he 1s required to register for ELECT reading. Addi-
tional evaluation during the first w eek of the reading classes may exempt
some tndividuals who scored fow on the standardized measure. Approxi-
mately 22 pereent of the students taking the Co-op screening test place
inte ELECT 1eading

Only a small porting of these are exempted during the first week. and
the rest are reqrared to attend the reading classes regularly for the
remarnder o: .he semester. Some students need to take ELECT reading
for more than one semester because they are unable to attain the criteria
required. Although a few students have word recognition problems,
the basic problem for most students 15 comprehension.
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Classes are taught by advanced masters of doctoral students in the
Psvchology of Reading Department. Class size 1s himated to 10-12 stu-
dents. As the course 1s remedial 1n nature, no acadenue credit 15 given
for it. Students are graded pass., fail, or incomplete,

Instructors stress that reading 15 a thinking process and attempt to
help students develop better. more effective reading habits. The major-
ity of the students have difficulty locating the main idea in a single para-
graph. Their reading 1s often purposeless. and the general attitude
seems to be "'If it's important I'll recogni.e it, (somebow).™"

The students appear to disregard word signals and as a result have
problems with the orgamezation ot written materials. They lack the
necessary skifls to recognize relationships and subordination of ideas.
Evervthing looks cquallv importaut to them. Because thev seem not to
be using the word signals. they often misinterpret what the 2uthor has
written. and report tor the generalization from a selection an tdea which
15 drametrically opposcd to what the author imtended

As soon as studenis have recenved a basic ortentation to the reading
process, thev are asked to apply therr developing skills to textbooks,
which they are requited to read for other ceurses during the semester.
Instructors attempt to mdnvdualize their teaching as much as possible
m order to mect the speatic needs of cach stadent

Cutrenthy we are mr the process of evaluating the etfectiveness of the
reading component of LLECT While we aie convinced that 1t 1s an
ctteetinve program, the numher of vartables imvolved m attempting to
colleet bad data makes the tash ot evaluanon qunte ditficult

Fhomas W Lackman i~ ar a sostant propessor, Roading Clinee. Temple
Uniersity Phiadddphia, Ponnylaena

Inservice Training: 1t's Time to Face It
Pegey Ransom

Io recent vears educators mterested in reading have learned that
there are wans of developmy msemvice traming programs which provide
the framevwork tor anding ceHective teaching ot reading i schools
throughout tiie nation Une of the miost promising inservice development
s that ot imvelhvme statt members m assessing the necd of the school.

The whale tormat 1s predicated on the philosophy that there must be
a nced for inservice creaied by teachers of a particular school rather than
on a district-wide basis Included o an as ossewens would be (1) the
students” testing pertermance o reading (comprehension, word rec-
ogmton, intere-ts, and atztudes’, 2) the reading program of the school
(teacher-student orgamezation, baswe approaches aulized, instructional
techmygues, and evaluation), and (31 the esources avatlable to the school
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district (classroom and nonclassroem personnel). Through the analyza-
tion of such information, priorities can be established and a program
planned.

Included in the program planning procedure are the goals, objectives.
and behaviors (strategies) based on specific needs resulting from the
assessment. Evaluation, an essential culminating step in the planning
procedure, is simplified since it follows that each objective is either
achieved or no* achieved. An analysis of the evaluation, then, becomes
the source of a new strategy, and the inscrvice program moves from
there.

The systems approach briefly described here is characterized by its
involvement of the entire staff. By traveling the route of a needs assess-
ment, prioritizing, goal tending. and evaluation, a staff can draw from
sources yet untapped.

Peggy Ransom is affiliated with Ball State (miversity, Muncie, Indiana
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Multi-Culture Education: Implications for Reading Specialist
Alice M. Seales

All ethnic groups are endowed with a culture via their history,
Recognition of vanous cultures must be emphasized and illuminated
throughout educational institutions by educators for educatees. Black's,
native American’s, Astan American’s and Latno’s cultures must be-
come an ntegral part of school curricula in order to properly educate
students for tomorrow ‘s world The only complete curriculum 1s a multi-
cultural curriculum.

In this country. 1t 15 & known fact that sehool curricula at the clemen-
tary, secondary, and post-sccondary levels are based on Anglo middle-
class culture to the detriment and 1n some cases total obliteration of
other cultures. Anglo culture has beca erroncoush promoted as the
culture which other cultures must endorse or subscribe to mentally and
physically before they can become accepted indiniduals into American
society. Not only must people of nunority cultures subscribe to Anglo
culture, but they must maintain their own cultute in order to function 1n
thewir native ~cttings Otten time the double-culture standards create
unduc pressures especially at the elemontan level

Alire Ni Sedles ts an assistians protessor. Dicesion of Leacher Develop
ment  Schoel cp Fdbicatior Unweersity of Putsburgh Pusburgl,,
Pennsyliania




Teacher Training Products for Yeachers
of Reading/Language 1S

Darryl Strickler

Observers of the teacher education scene Fave, oser the past six or
seven years. witnessed a flurry of “"development activities”” which have
resulted 1n a wide vanety of “teacher training products” (TTP's) de-
signed to increase or develop, the m-service and or preservice teacher’s
efrectiveness 1n performuing some aspect(s) of his her nstructional role.
The widespread development of TTP's is partly . response to, and a
result of, the parallel increase in compeieney., o1 performance-based
teacher education programs at the preseryice feve wnd partly a response
to the need for more specifically focused tramming, or retraning, of
teachers in service The specitic objectives, content. tormat. and overall
quality of TTP"s vanes greatly from product-to-product. A number of
TTP's have been devcloped speuifically to mcrease the rcacher’s effec-
tveness and cfficiency i providing reading and language-related in-
sruction for children. Examiples of such products include: Project
RELATE (Reading Language Arts Teacher Educaten). an extensive,
process-onented, training program which ts designed to provide the
equivalent of mine semester hours of "methods ™ struction: Minicourse
18: ~“Teaching Reading as Decoding™. an instructional program in-
corprrating nucroteaching and selt-anatyses avtvities. which icludes a
teacher's handbook. nstructional and model lesson films. The Croft
Inservice Programs -- onc on *Word Attack™ and one on “Compre-
hension”” — which indude  resource matertials, guidebooks and
critenion-referenced testing matertals to be used n locally-onginated
workshops tor meservice teacherss as welt ay a wide range of less ex-
tensiie — and less cxpensnve — celt-mstructional and programmed
matenals, films and videotapes

Teacher educators in colleges and dniversiiies, sy and lueal school
personnel responsible for mservice training. and indiiduals or groups
of teachers nterested n TTP s which can beused n a > Teacher Center”
opciation should be aware At putential value to children using these
products. and should mver 2ate the ctficaes ot using such progucts
i thetr tramning progranis

(A comptlation which includes descrintions, asatlabiliny tormation and
cost of various TTPS for teachedss of reo ing language arts can be
obtamod by writing to DU Darevl Ctrichler, Rewding Program Faculwy,
School of Fducatim, Rom 211 Tndiana Umversity. Blonungton, IN
17401

Darry. Strickler 1o director of the Profe sstonal Year Program, Indann
Unizersiy, Bleonungton, Induna
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STRAND 11
Atfective Aspects of Readir,g and Learning

R-4, A Humanistiv Value Base
Harry . Aver

Consciously and unconsciously ¥ have been concerned for some time
with findiag a value base fram which teachers might operate to affect
the ideals and behavior of children. Since there is separation between
church and state, because of the diversity of religious and ethical beliefs,
and because many, particularly our young people. arc disenchan’ ~d witl;
conventional religion. such a base can hardly be expected to cor. rom
churches. Meanwhile, 2 vacuum exists where :t becomes eviden' that
our schools are reflecting what social critics call the amoraiity of con-
temporary Ameuican society.

Along with amorality I beheve that another negative tactor of equal
magnitude is fragmentation. !n this fragmentation people have identi-
fied themselves with sectional, political. ethnic, religious, and sodial
groups whose ultimate purpose more often than not ignores the total
community in their quest for power and material advantage. Even within
the schools themselves departments such as reading refiect this frag-
mentation: phonices people oppose whele word advocates, ctc. Some-
where we seem to have lost the mtegrating-synthesizing cement so
essential to the realization of the American dream. Amorality and frag-
mentation: What can the individual do to stem the advance of these twin
cancers?

I belicve a possible solution to the proticms of amorahty and frag-
mentation in our schools and i1, .- atemporary society generally could
comce about through the appiication of & simple cnstruct that 1 shall
call "R-4."" This construct puts the *~dividual at the center of society's
success or fatlure and begins with an affirmation transcending all
barriers "WE ARE FOR (1 am tor) MANKIND.™

It 1« turther elaborated by Four R's:

Resolv 2 that | shall try to rut the go0d of mankind ahead of mv own
sclfish interests What is « st for mankid will ultimately serve my
OW N Interests.

Reliance that I shall rcls on the best available evidence to make
decisions governing miv actions.

Restraint that | shall restrain my urge to act until | have considered
the consequences to mysclf and others.

Respect that if | find it impossible to love all human beings, [ shall
respect tacir inherent rights in spite of their appearance, actions, or
beliefs.

oy
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If through precept and example teachers ould involve pupils in
applving R-4 to th>1r value problems. I believe that this practice would
reduce amorality and tragmentation and turn the public schools into a
cohesive foree inour society.

Harry E Ayer 1s reading supervisor, Athens Area Schools, Athens,
Pennsylvania

BRSSP "
‘*‘Lose the Test — Find the Child”’

Catherine Blynn

There is much evidence indicating we are moving toward greater
individualization, and hopefully. humanism. in instructional practices.
Can we honestly conclude that we are moving in the same direction in
our tasting practices? In the name of individualization, objections to
standardized testing grow stronger. As an alternative to the short-
comings of standardized tests, criterion-referenced tests are gamning
popularity. The most obvious change between thesce two types of testing
practices scems to lic in the difference between criteria used to deter-
mine reading competency.

Are we really humanizing testing when we continue to administer
pencil-and-paper tests which permit guessing: or isolate reading skills
as 1f mastery of a single skill would guarantee etfective utilization of
those skills in the actual reading process, or »se quantitative scores
rather than analvsis of reader miscues or errors, or provide no measure
of how or why the child elicits his particular responses? For the teacher,
in cnterion-referenced testing there 1s more structure and certainly
more identification of specific skills to be developed by a reader. How-
ever. assessment of the more difficult aspects of reading performance
such areas as appreciation of literature. the more sophisticated compre-
hension skills. and cnitical reading are still determin~d largelv by teacher
observation.

No matter what behavior is to be measured. no single instrument
should be the sole determinant of performance. Therefore, eaution
needs to be exercised by users of any tests. Whether norm-referenced
a criterion-referenced, e subject being tested is a child. not a machine.
Let us sdmit along with the publishers of tests that there are some things
no test can accurately identify with a quantitativ. score. Many times
it is the qualitative, non-measurable aspects of reading ochavior. which
vield the most significant data for the one who 1s we.ckin g with the child
in the reading program. We must never lose sight of the otiginal ob-
jective of tesing which is both human and humane. Tests are meant
to aid people in understanding and helping others. Jv holding this
objective always 1n view there is more chanee that we will find the child
even though we ma: lose the test.
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Catherine Blynn s a professor of education, Kutztown State College,
Kutztown, Pennsyitama
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Attitude Toward Reading: What Can Be Measured?
Jerry B, Fiddler

The reading piotessional finally has a valid and rehiable questionnaire
to ascertain the atistude of siath-grade pupils toward reading. The study
that led to the developnient of the scale was provoked by the need for
theoretically adequate instrumeats in the affective domain and by the
serious deficiencies feund in previously designed instruments to
determine reading atutude. A final outcome of the study 1s a well con-
structed and stancardized reading attitude questionnaire to help pro-
fessionals in the field of reading determine which of their pupils are
psychologically prepared to profit trom reading instruction and to help
those professionals determine the degree to which pupils are being
matched with appropriate materals to read, both i and out of the class-
room

The construction and standardization of the questionnaire was based
on two major assumptions: (1) that some means could be found of Wdenti-
fving pupils with attitudes ww ard reading at both extremes even theugh
the method might be more detarled and more expensive than that which
could be employed i a ty pical school and (2) that a paper-pendil device
that could make sumilar 'dentfications could be constructed greatiy
reducing the amount of tme and money to achieve the same or nearly
the same results as the more elaborate svstem

Severalsignificant steps were defined so that a scale based on the two
previeush mentioncd assumptions could be constracted and stan-
dardized. A ceiterion gror - had to be identified. o mposed of pupils whe
were carefully serecne .o that oniv children with reading attitudes at
both cxtremes would be a part of the group Fach o the members of the
group was chosen as the result of judgements by master classroom
teachers, peers of the pupils, and the director ot a university phyveho-
togreal chimie

The rudimentars steps i the consirnction of the questionnaire were
completed while the enterion group aas bemng wdentiiied. A taxonomy of
the wftecnve domamn as it relates to reading was written and a large
number of possible roading atutude 1tems based upon that taxonomy
were composed. Meanwhife an claborate array of distracting ttems,
some of which were later used to disguise the purpose of the question-
naire. were dratted. Then a pancel of judges helped reduce the group of
items to a manageable number

Atter turther work, the guestionnaire, with a vahdity cocfficient of

795 and a testretest rehobtlius coctficient of 865, was completed.

Jerry B Fuddler o coordinator of the Graduate earmng Disabibities
Program, Induna Unneruty of Pennslvania  Indiena, Pennsylvania
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Children’s Books As An Aide In Personality Development
M:chacl B Friedberg

There is strong indicatton that 4 person can satisty emotional needs
through the vicarinus experiences offered in clildren’s literature. The
term generally used to define this practice is “bibliotherapy.”” (Russell
and Shrodes, 1950). Exactlv. bibliotherapy 1s the attempt of an individual
to promote his mental and emotional health by using reading materials
to fulfill needs. relicve pressures, or help s development as a person.

Bibliotherapy is not a new concept. n fact. it was used by Lin Yutang
over two thousand vears ago (Wemgarten. 1964). However, presently,
not cnough is known about the ~oncept by educators tor inclusion in
their programs. Nevertheless, some teachers have met with success
using bibhotherapy (Clanaolo. 1963). (Bone. 1959), (Kantrowitz. 1967).
Theietore, a review of the arcats warianted.

Michael E Friedberg is an instructor in education, Penn State Univer-
siy and an elementary school principal, Perkiomen Valley School
District, Collegeville, Pennsylvama
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Are We Scaring Them with Skiils?
Mary Grem

This presentation 1s an attempt to share w ith vou a hunch which is one
product of a struggle L have had w ith my<clf over some of the problems
we have in reading nstruction, both on the teacher preparation level and
on the in-service level, Inthis presentation, reading instruction refers to
both mstruction for teachers-to-be  or pre-service. and in turn. the
imstruction they provide children as teachers-m-service.

The hunch reterred to 1s.that we are scaring students who are pre-
paring to teach and children who arce learning to read with an over-
emphasis on skills. Is there so much emphasis on skill learning (and
skill teaching, (hat students will, as teachiers, place an over-emphasis on
okills as far us children are concerned?

Classrovms all vrer the country are bulgmg with cassettes. tape
recorders. color coded matenals, prescuiptions and books with a new
alphabet. Does this over-usc of <kill-building materials create in the
mind of the pre-service student and children the idea that *‘reading’
means learning skills with no appheation to the real world of rcading?

Do not misunderstand. Of coursc. skills are important! Reading is a
complex act. a complex process, and we need the right skill a* the right
time However, skills are only tools. on’y means to an end. not ends in
themselves




What is the answer? Obviously, to put skills in thewr rightful place,
that is. as tools to help with the reading act The next question is. how
best to do this?

From this struggle. an 1dea has surtaced — a teacher education pro-
gram in reading should be concerned with the proposition that future
teachers are, themselves, readers. They must be 1if they are to teach
children to read. To help pre-service students undersiand what reading
is all about. I would want them 1o look at reading as a form of communi-
cation, the written form. Thus, the skills of reading become tools. not
the enu-all of the reading act. Hopetully, it would help students create
this idea in children, and begtnning readers would not be turned off.

It is time we stop kidding ourselves and students in pre-service pre-
paration, that new matenals. new aiphabets. new boxes, and new
modules will automatically produce children who read.

Mary Gren ts professor of educatton. Lock Haven State College, Lock
Haven, Pennsylvania

The Rc  “iask of the Reading Teacher
Tyman C. Hunt, Jr.

The buwaness of the readg teacher 18 1o make readers To do so,
classroom programs must be tar more open with regard to utilizing a
vanety of printed paterials than are our current programs. Here the
concept of extenspne reading 15 tmpors cat Extensive reading can be
taught when voung readers have ascess to the marvelous world of books
and are given a reasonable degree of treedom to explore 1deas within
them, Once this treedom as given, © Le fumbling ts to be expected.
Muany children need caretul teacher guiCance i order or them to be-
conie true and mdependent readers of books.

We are detuding oursehves if we believe we can make independent
readers by usmg current testbook patterns of teachtag, Our current
basal testhook approach concentrates on teaching mtenpsive reading.
Readers fearnmg to read within this anstructional tramework casily
develop the concept thet good sifent readmg 1s identical with compre-
hensae readimg and that all reading must be intensive Every word,
phrase. sentence, patagraph, and page s treated with equal importance.
Reading comes to.mean responding to every patt and soaking up every
tded hhe a spongc Many teachers, under the spell of the manuals, fear
that ther vouag tcaders wil miss some shitl it less detatled reading
mstruciion prevaals The voung reader sooner or later becomes con-
ditioned by this approach to readimyg It beconies his measure of good
reading Thus, many begimners hocome compulsi e about reading every
word, every sentonce ard every paragtaph Phev have been so in-
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Certainly, 1t the teachers’ task is to make '‘the good reader.”’ the
intensive, comprehensive reading associated with the basal program
must be balanced by providing for cxtensive, exploratory reading in a
variety of books and materials other ti:an the textbook series. The child
must not only be given time to read widelv on his own, but he must be
encouraged to search all sorts of books for the **big ideas,”’ the ideas
that are truly significant. To be flexible in reading. the reader must learn
to forget and forgo much of the print that crosses his eve and mind.

Seriously. if we v-ant to make readers, we must have practice reading
periods where the goal for everyone is to consume as much print as
possible in the given time without interruption. If by doing so even a few
children who previously have been unsuccessful become readers of
books. the effort will have been worthwhile. If some children merely
lower their resistance to reading. this. too, is a positive accomplishment.
Perhaps some wil! care more, rather than less. about books and reading.
This is important.

Lyman € Hunt, Jr, 1s director of the Reading Center, Untver * of
Vermont, Burlington, Vermont
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Humanizing Instruction for the Culturally Deprived Child
Ruth Jackson

Jultura! deprivanion 1s not imited to hard-core ghetto areas. he child
from a genteel, intellectual and wealthy home may suffer cultural depri-
vation. For normal growth, he requires the types of stimul which acti-
vate his particular habits of lcarning. a.  contribute ‘o the maturation of
hts healthy self-image.

To meet these two basic needs. the Menwa! Hygiene-Linguistic Read-
ing Program was onginated in Public School 52 Queens, New York City
in 196.. The program was developed under federal and state grants
from 19¢K to 1973, [t 1s used today in kindergarten and grades 1 through
4in three New York City school districts,

Children are mtroduced to the reading skills in a sequence which
facihitates learming. They learn the structure of our written language
and are guided 1n their understanding of the relationship between their
own speech, the speech they hear. and the graphic symbols of that
speech.

All of the language arts, which contnbute to the education of a fluent
reader, arc utilized i specific developmental steps.

Re. ding readiness materials. used in kindergarten and/or Level 1,
stimu ate punils to form good learntng habits which they continue to
apply » the child-oriented readers, workhooks and tests studied in the
grades By the middie of grade 2 or at the end of grade 3, most children
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are familiar with every linguistic pattern 1n our wntten language. All
children have mastered them by the end of grade 4.

Throughout the program, the child emplovs habits he has alrcady
established to translate the spoken word from groups of symbols. The
relatonship of letters of .ne alphabet to words 1s made clear at all
times by varied appeals to the child’s sene « auditory, oral, visual,
kinesthetic and tactile. Thus, whatever the method by which individual
children learn. communication with them 1s assured.

Children enjoy an abundance of experiences which are as pleasurable
as they are educational. Thev learn through the medium of songs,
stories, games, and the making of their own matenals for their games of
reinforcement and enrichment.

To protect children from confusion, the beginming voeabulary s
limited to words of one syllable — wath the short sound of the vowel
onlv. All words are famihar to the children.

Gradually. variant linguistic patterns are introduced at a rate the
individual child can absorb without strain. Children are grouped within

the dassroom according to reading ability. They work together in those

flexble groups. learning how to help cach other and developing in-
dependence

The first dosen readers are written n the first person to foster reader
idennficanon The last six readers introducee the children to the world of
children's biterature. All readers, on every grade level, are read after
children have been thoroughly prepared tor them. Reading is a cul-
mrnating languae arts activie

Fyvery Sprimnz. the children take the mandators Citv-Wide Metro-
politan Achicvement fest in Reading Children in the program, even
those trom hard-core, poverty-ndden sections of the iy, seore on grade
In cvery mstance, medians and averages are above the national norm.

Virs Ruth Jackson was the director of The Mental Hygrene-Linguistic
Reading Program under the funded Umbrella 2 Program of New York
Gy, and was the prinapal of Public School 52 Queens She retved m
1973

Motivating Lifctime Reading for Human Values

Norma B, Kahn

One of the goals ot secondary education today nnght well be the
mottvation of htetime reading tor human values T propose this goal on
the basis of several assumptions,

Maost reading teadhiers and most Frnchish teachers have not taught
directiv toward the geal of motnating htetime reading and, ap-
parentds tew have achieved the goal.
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Lifetime reading of literature is desirable essentially because litera-
ture can humanisze through providing a mode of expertence which
can uniquely vary the hfe (and hence the perspective) of the reader,
through its central concern for individual human beings, and through
its inherent balance of emotion, mtellect. senscs, imagination, and
intuition.

Students need to develop awareness ot the relative values of fictional
and factual material and versaulity 1n turning from one kind of
material to the other with understanding.

Students should be encouraged to consider the values by which they
and others live and the possibilities ot broadening and heightening
these values.

Provision for “"learning by doing’ 1s necessary, in order to facilitate
transfer of learning: tierefore, we must encourage students to read
for human values during their school vears, in order to motivate them
to read for human values 1n their hfetime bevond sehool.

I suggest that we can motwate lifetime reading most effectively by
six basic means. (1) awide choice of materials, (2) many models of life-
ume readers, (3) continual opportunities to discove. the advantages of
setting purposes for reading. especially purposes which are related to
human values. (9 frequent opportunities for small-group discussion of
ideas and experiences encountered in reading, (5) elective courses or
units organized on the basis of key values of reading for the individual
reader: e.g . Literature to Entertain, Literature to Understand One's
Self. Literature to Understand Others, Literature to Change Society,
Literature to Discover Beauty — or siular titles, and (6) evaluation of
student performances by means which are consistent with the goal of
motivating lifetime reading for human values.

I beheve that motivating htetime reading for human values is a
worthy — and a realizable — goal of sccondary education. Literature
and the way it can be taught are among the potential counterforces to
the powers at large which threaten the balanced human taculties of the
individual. In a socicry which 1 “megapolized™. technological ™,
“dehumanizing’’, reading hiterature for human values would seem
more destrable than ever.

Norma B Kahn ts supercisor of the College Reading Program and
lecturer on education  Graduate School of Fducation, University of
Pennsylvama. Philadelphia, Pennsylvama
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Attitude Development Toward Reading:
Discussion of a Theoretical Base

John H Ludher

The nature of athitudes. values, and attitude formation has long
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attracted the interest of practitioners and researchers in the fields of
psychology and education. In fact, changing attitudes on a ‘vide-scale
basis is probably one of the most important problems of current Ameri-
can society. And yet. the present state of knowledge about attitudes,
values, and attitude formation is lacking and undeveloped.

Attitudes have oiten been defined as learned behavior patterns that
cause an individual io act in a specific way toward certain persons,
objects, or ideas. Attitudes underlie behavior in such a basic way that
in order to understand behavior one must understand attitudes.

Although numerous components comprise attitudes, three funda-
mental components have traditionally been conceptualized. These
components are:

(1) an affective component that is a certain fecling tone
which influences the accepiance or rejection of the
attitude-object,

(2) a cognitive component that is made up of the
intellectual aspects of one’s views regarding the
attitude-object, and

(3) a conative or action component that is cxemplified
by an individual’s specific overt behavior toward the
attitude-object.

Research indicates that these three components exist in varying degrees
of intensity and at varying leveis of inferaction with one another.

To briefly review. it has been established that there are an affective
component, a cognitive component. and an action component. Albert
Bandura (1969) has identified three general approaches to attitude
change that reflects the three components. These approaches are the
affective-oriented approach, the belief-oriented approach, aad the
behavior-oriented approach.

The affect-oriented approach is the first strategy for attitude change
that we will consider. This method suggests that attitude change takes
place by painng attributes of the attitude object, 1n our case reading,
with verbal or pictorial presentations that are hkely to evoke or create
favorable ecmotional responses toward reading.

The belief-oriented approach exemplifies a second strategy of
attitude change. In this strategy of attitude change, attempts arc made
to modify a student’s attitudes by altering his belicfs about the attitude
object. This alteration of behefs 1s usually accomplished by exposure of
the student to various forms of persuasive communication. Rescarch
indicates that curniculum materials are capable of providing the neces-
sary information for changing behefs such as negatively perccived
relationships betw een reading and certain characteristics.

The third approach 1s the behavior-oriented approach. This approach
is an attitude modification strategy that suggests a change in behavior
as the primary mode of attitude change. A common classroom technique
that applics the behavior-oriented approach s role playing.
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In conclusion. one may safely say that three approaches to attitude
change do exist and that cach approach provides a theoretical base
for programs or instructional materials designed to foster attitude
change toward reading. These approaches, the affective-oriented
approach, the belief-oriented approach. and the behavior-oriented
approach can be directly related to the three traditional!ly conceptualized
fundamental components of attitudes. The success of any program or
instructional material designed to promote attitude change toward
reading possibly rests on the adequacy of the theoretical base of the
material or strategy.

John H Litcher 1s an assistant professor, Wake Forest Uniwersity,
Winston-Salem, North Carolina
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The Relationship of Specific Teacher Behayiors to Pupil
Achievement: What and How

Marcicne S. Mattleman

The movement toward competency-based teacher education is
growing dailv; university protessors are preparing course manuals in
terms of performance-based objectives. and state departments of cduca-
tion are sceing this approach as a way of looking at and defining
teacher pertormance. Lutle, however, 1s known about what specific
behaviors have been shown through rescarch to have a relationship
with pupil performance.

As a result of a federally funded project, a developmental study was
mounted through a joint effort of Temple University and the School
District of Philadelphia to improve the reading performance of inner-
city clementary school children through the training of teachers in
specific behaviors and techniques. Rescarch was done to determine
whether or not teachers who implemented the project tenets showed
greatest pupt! growth in their classes and what specifie behaviors and
competencies were related to this achievement. Data were collected
through teacher self-report, observation of 1eachers as well as informal
and formal reading tests for children.

Results of that study as well as other supporting research evidence
will be presented Techmques will be demonstrated and participants will
have the opportunity to observe and develop skills (e.g. questioning,
preparing objectives, means of eheiting language, techniques for devel-
oping concepts) for use 1 the teaching of language arts and reading.

Marciene S Mattleman ts an assistant professor, Temple University,
Philadelphia, Pennsylvama
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Accentuate the Positive with the Disabled Reader

Annette L. Rich
Marion B. Long

SMILE School has been presented at the Central Pennsylvania Special
Education Resource Center for the past six summers. The major pur-
poses of the program are to train teachers in the diagnostic prescriptive
approach, including techniques for selecting appropriate materials and
to provide interesting and meaningful instructicn for children with
learning problems.

A positive atmosphere prevails during the program. The children love
the individual attention, working with their peers in interesting activities
and enjoying the films, picnics, and recreational activities.

Briefly, the following categories for the base upon which a positive,
prescriptive approach to reading is constructed: (1) the student, (2) on-
going evaluation, (3) programming, (9) principles of teaching, (10)
learning environment, (11) materials and methods, and (11) student
progress.

Although a very brief sketch of the SMILE model is presented here,
the complete model takes time and effort to implement. Thus far the
results have been positive. Evervone becomes so involved in learning
and enjoying it—perhaps for the first time.

Annette L Rich i1s director and Marion B Long 1s assistant director,
Special Education Resources Center, Harnsburg, Pennsylvama
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Planning the Affective Reading Program for Children
Darrv1 Strickler

The planning of any instructional program component should begin
with & clear statement of the overall puipose or major goal of the pro-
gram. It s suggested that the major goal of the reading instructional
program — whether a school-wide progiam or an individual teacher's
program — should be to help cach child develop purposeful and per-
sonally constructive reading habits In other words, the kind of reading
habits which serve some purpose the reader has established for him-
self. either informational or recreational. and which conuibute to his
personal growth and understanding,

Teaching children “"how to read™ will onlv partially help them to
attain this magor goal. If children are to develop reading habits which
will serve them well throughout therr lives. they must also be helped to
‘carn why to read. when to read, and what to read. A balanced reading
program must, therefore, 1n addition to providing for children's reading
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Jkill needs. include an affecuve component w hich provides for the
development of thew iterests., attitudes. and personal values in relation
to reading for nformation and enjoy ment.

W ith her sights set clearly on the major goal ot developing purposeful
and personally constructive reading habits, the teacher has set the stage
i planning the aftective component of her reading program. She then
proceeds to gather adequate information. on ar on-going basis. about
cach child’s interests and attrudes This mformation can then serve
as the basis for setung spectfic objectives and selecung appropriate
strategies, activiies, and resouees tor cach child.

Without question. the best wav to determime a child’s nterests and
attitudes 15 by getting to know him w ell And. while there 1s no real
wubstitute for first hand knowledge about the child w hich 1s gathered
through iformal obscrvation and interaction, there are various tech-
mgues and speatfic mstruments w hich a teachet can use to aid heran
assessing children’s interests and attitudes  Interest imventories, atti-
tude questionnaires. sructured and imformal intervie ss. observaton
Checkhsts, areutatior records from school and classroom hbraries.,
records of books the (hild has read, and autobiographies written by the
chld can alt provide sources of valuable information about the child,

Repardless of how the intormation about the child's interests and
atatudes 1s gathered., this iriormation must be used to plan the affective
component of the reading program it 1t 1s to be helptul in “aftecting’™
nbdien’s readimg habits Onee the teacher has determined the child’s
probable level ot alfectine development i relation o reading, appro-
priate strategics, techniques. deraes and 1esources can be selected
and utihized to farther this deselopment.

Darryl Strickler os derector of the Professional Year Program, Indiana
U'nizersity Bloomington, Indiana
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Self-Concept and Reading Grouping
Ann W Tarola

Interest m attective as well as cognitive development in the edu-
cattonal sttuation has tocused attention on the processes of instruction
and 1« mfluence on the development of the self-concept of the chila.
Grouping for reading, a common instructional strategy. precipitates
awareness of self as @ member of a group and provides identification
with 4 group mn terms ot fevel of achievemen. Rescarch has demon-
strated a positise relationship between the seif-concept of the child and
reading achicvemeat There have been no st lies dealing with the
child's self-concept in terms of placement in reading group. However,
one study 1 progress deals with the eftects of within class reading




grouping on the self concept of the chmld A large sample of third grade
children enrolled 1n self contained classrooms that employ a reading
grouping strategy are being studied durig the academic year to deter-
mine the existence of sigmficant differences in self concept scores 1n
terms of their placement tn reading groups

.

Ann Tarola 15 an mstructor in education, Muhlenberg College, Allen-
toun, Pennsylvana
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